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CHAPTER – I
THEORETICAL FRAME OF REFERENCE
1.1 INTRODUCTION:
We live in a world full of uncertainties. However, One thing is certain i.e.,
Stress, It is here to stay and cannot be ignored. The world of work is ever changing.
There may be an emphasis on competition, pressure to achieve target and meet
deadlines, or to keep up with the rapid advancements in the technology the threat of
redundancy may be looming
Too many changes or feelings threatened fear of violence and crime,
breakdown in family relationship, social isolation and financial worries can generate
or lead to stress, and all this events create THE PERFECT CONDITIONS FOR
STRESS TO FLOURISH.
There are more homeless people living in our urban areas and more people
resorting to with mental health problems trying to survive unsupported on our streets
and more people drugs and alcohols or committing suicide to escape from today’s
pressures and stressors. Some people are adept at coping with stress and positively
thrive on it; others get weighed down and become ill. We are all individuals and all
react to stressful situations in their own unique ways. The way we react depends on
our ability to adapt to change and on our personality.
Young people are characterized by changes in their biological functioning,
cognitive development, social roles and social environments [Hambury, 1974]
College students are in such a transitional phase, this is period of adjustment to
changing pattern of life and social expectations.
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They are also under pressure to achieve academically. A college year,
according to chine’s writing, has a dual meaning “crises” as well as “opportunity”.
Whether the new student is an 18 year old just passed High school has challenges
such as an “opportunity” or a “threat”, a chance to practice wellness or worseness.
The college years present a wonderful opportunity to apply many o the ideas and
skills. Most students entering college in 2000 were born about 1982.
As Hoffman (1989) has noted the early life experiences of this cohort took place
during a period of economic stagnation, falling expectation, and rising social
dislocation. During these years unemployment fluctuated and many in our nations
were disillusioned by political scandal, communal riots and catastrophes like
Tsunami. Also they were frightened by international terrorism that became wide
spread and Aids created fear among them. Even drugs and crimes became
everyday reality.
As a result, serious stress related illness such as anxiety, depression, migraine
and eating and sleeping disorders are seen as a new syndrome or pattern of
processes and symptoms that characterize a disease called “Student –Shock”. This
syndrome is emerging not only among young people with long time problems but
even among those who were formally well adjust.
(Gottschalk, 1983)
The issue of college student mental health has garnered considerable attention
in recent years. Today’s college students have been portrayed as generally afflicted
with more serious mental health problems than students in the past. But is this an
accurate characterization of today’s students? Some evidence does suggest that
growing numbers of college students are experiencing emotional problems of a
serious nature, but much of the evidence is based on the perception of college
counselors.
Since the 1980s, college counselors have been reporting a steady rise in the
verity of presenting problems of problems of students ho seeking counseling. Many
college counselors claim that they see fewer cases of students who present with
traditional developmental struggles and many more cases of students who present
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with serious psychological problems. This issue has received considerable attention
in the counseling literature. The lack of research evidence regarding the trend of
increasing problem severity may be due to inadequacies in the research.
The only true conclusion that we can make at this point is that there has been a
perception among college counselors that the severity of problems has been on the
rise. Although the question o whether the mental health problems of today’s students
are more serious that they were a decade or two ago remains unclear, some
indications do suggest that today’s students might be particularly susceptible to
certain forms of distress. Even the transition and adjustment to college, a common
developmental struggle during the first year at college, may be becoming more
stressful than ever for many students.
The results of a survey conducted by the ULCA Higher Education Research
Institute suggest that the first year of college may take a toll on the emotional and
physical well-being of students. More than 3,600 first year students at fifty colleges
were surveyed during orientation and then again the end of their first year. When
their responses from the two different time periods were compared, some startling
results emerged. First, there was a marked decline in the ratings of emotional and
physical health. Second, there was significant increase in the number of students
that reported feeling overwhelmed.
Other reports indicate that significant number of today’s students experience
depression. In a survey conducted by the American College Health Association, a
high percentage of students reported feeling hopeless and depressed to the point
where they could barely function. Researchers at Kansas State University found that
the number of students who came from counseling because of depression increased
significantly between 1988 and 2001, though the specific level of depression in these
cases was not reported. There is research evidence to suggest that today’s students
may experience anxiety at higher levels than ever before.
Twenge found that anxiety seems to be experienced more intensely among
students of 21st century. Using meta-analysis techniques in which data were
gathered and analyzed for college student samples between the years 1952 and
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1993. Twenge determined that what would have been considered a high level of
anxiety in the 1950s would be considered only “average” in the 1900s. During high
levels of anxiety symptoms like to physical ailments, substance abuse, depression,
and impaired cognitive functioning re observed. This apparent rise in anxiety level
was attributed largely to decrease in the social connectedness like being hooked to
gadget and increase in environmental dangers (e.g., violent crime).
Although the psychological problems of college students today believed to be
more prevalent and serious than in years past, it is not as if students did not
experience serious mental health problem in past. Cases of diagnosable psychiatric
disorders and serious motivational disturbances among students were observed
many years ago. Indeed, the age of onset for many mental disorders is during the
tradition college-age years (eighteen to twenty four); thus, a certain percentage of
students have always first experienced serious mental health problems while in
college.
In recent years researchers have shown increasing interest in the study of
stress and factors that modify its influence. A majority of people who are exposed to
stressful life events don’t develop emotional disorders. Investigators have attempted
to identify variables-the vulnerability or resistance factor- that may influence
individual reactivity to stressful life experiences. Some of the variables studied are
life strain and coping processes. Problem faced by college students and their mental
health have not received much attention in India. Although there is not much work on
life events, life strains and coping behaviour, a few studies have been done on
adjustment and mental morbidity. (Chandrasekhar, 1979, Gowri Priyadarshini,
1980, Bhatt, 1980)
The aim of the present investigation is to examine Life events, Life strains and
Coping Behaviour in psychologically Distressed and Non-Distressed College
Students. The study is an attempt in this direction.
Let us discuss about the components under study in detail.
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1.2 STRESS:
Stress is a complex concept –So let’s dig a deeper understanding of the same.
Stress is a part of day to day living. It is difficult to define partly because it means
different things to different people. After conducting an analysis of 293 studies
published from1960 to 2001. Psychologists have confirmed that short term stress
seems to make the immunity systems more active but long term stress breaks down
immunity. [Psychology Bulletin: July 2004]
Some see stress as an external stimulus that causes wear and tear, such as
the pressure to perform at work. Competition and uncertainties of modern life,
unemployment and job insecurity, threat of chemical and nuclear weapons all such
factors have made life increasingly stressful. Stress is taking a toll of nations with a
leering smile. Leaders and managers of industries are alarmed about the huge cost
of absenteeism, lost productivity and increasing medical expenses. Researchers
have proved stress directly or indirectly as correlate of coronary heart diseases,
cancer lung ailments, accidental injuries, cirrhosis of lever and suicide in the world.
1.2.1 Definitions:-
“Stress is a pressure or demand on the system where available resources are not
adequate to cope with.”
-General Definition
Stress is conditioned feeling experienced when a person perceives that
demand exceeds the personal and social resources the individual is able to mobilize.
-Richard Lazarus
Stress as the state in which an individual’s well-being is perceived to be
endangered and they think it necessary to divert all their energies to protect
themselves
-Coffer and Appley (1964)
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Stress is the pattern of specific and non-specific responses an organism make
to stimulus events that disturbs its equilibrium and tax or exceed its ability to cope.
-Zimbardo (1988)
Over the years, the term stress has been used in different ways by different
theorists. Some have viewed “Stress as a stimulus event that presents difficult
demand, while others have viewed stress as the response of physiological arousal
elicited by troublesome events.” (Whitehead, 1994)
However the emerging consensus among contemporary researchers is that
“Stress is neither a stimulus nor a response but a special stimulus response
transaction in which one feels threatened.” (Mc Ewan, 2000)
It means stress as any circumstances that threatened or are perceived to threaten
one’s well-being and thereby tax one’s coping abilities.
Stress is a big problem in our society. (Allen 1983). Some 75% of bodily
diseases are said to be stress related, for example stress is often a factor in heart
diseases and cancer, two of the leading cause of death. It seems to be involved in
much of our unhappiness irritability and dissatisfaction. Lou. Harris (1987) Poll
concluded that the great majority (89%) of adult Americans’ experience “high stress”
at one time or another. Fully six out of ten (59%) feel great stress at least once or
twice a week, and more than one in four say they live with high stress every day.
Stress has become the price paid for being affluent and successful. Twice as many
high and low income people suffer from the tension of stress, also the more
educated people suffer great stress and also the executives, managers and
professionals suffer more heavily from stress than in most other professions.
1.2.2. Distress:
Stress and distress should not be mixed with each other. Stress is a
multidimensional phenomenon that may also have a beneficial effect. Hans Selye
(1980) denoted Stress researcher has described four basic variation of stress, each
with its own label. Stress due to harmful effect of event can be correctly labeled as
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‘Distress’. Generally all these stress in modern society is distressful. Stress due to
events having beneficial effects like new job, marriage, and joining exciting sport,
may have stimulating effect, can be labeled as ‘Eustress’ or ‘Good Stress’. When
stress due to events including positive ones; cross the boundary limits of our
adaptability can be labeled as Hyper-stress or Excessive Stress. Whenever we are
lacking stimulation or stimulation don’t have sufficient potency to stimulate the
individual such event produces insufficient stress which is labeled Hypo-stress.
The word stress can be contrasted with the word eustress, which is equivalent
to the Indian word of Sukha, Ananda etc. Whereas the word stress can be compare
as equivalent to distress. Equivalent Indian word of distress is Dhukha, Klesha etc.
Therefore stress has some kind of emotion associated with it. Besides the
emotional aspect, stress has strong physiological concomitants. Stress is associated
with what physiologists call the aroused state. The aroused state is a characterized
by certain specific changes in the endocrine system, resulting in typical changes at
the physiological levels. Nobody knows for certain what produces eustress and
what produces distress in human beings. In spite of such ambiguity it has been
possible to identify some situations which, by and large, give rise to stress or
distress. Our response to various situations determines whether we are
experiencing eustress or distress.
When arousal is too high or too low, distress ensured. When event have a
harmful effect Stress is correctly labeled ‘Distress’. This term refers to the bad type
of stress and occurs when we have excessive adaptive demand placed upon us and
it leads to bodily and mental damage. Distress is damaging excessive or pathogenic
(disease producing) stress. It can come in many forms. Anxiety causes stress,
depression causes stress and life events can also cause stress. Negative stress
diminishes quality of life and cause injury to health resulting in the symptoms of ill-
health. When people use the word stress on its own, they usually mean negative
stress.
Sigmund Freud proposed over a century ago that internal conflicts generate
considerable psychological distress. A study was carried out by Laura King and
Roberts Emmons (1990-91). They used an elaborate questionnaire to assess the
overall amount of internal conflict experienced by subjects in several studies. They
found higher levels of conflict to be associated with higher level of psychological
distress.
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Figure 1 shows what happens to us in distress cycle. It lists the stressors, the immediate effects, the
long term effects and the overall costs of stress overload.
Figure 1: The Distress Cycle
Where
Stress
Comes
from
Immediate
Effect
Long term
Effect
Overall
Cost
Sources: Stress Management, Edward A Charles worth & Ronald G. Nathan, Anthaneum, New York, 1984, p 22.
Phobic stressors
Physical stressors
Social stressors
Work stressors
Disease stressors
Emotional stressors
Environmental stressors
Family stressors
Pain stress
Change stressors
Chemical stressors
Commuting stressor
Decision stressors
STRESS OVERLOAD
Cognitive
(e.g.:: increased
distractibility,
decreased
concentration
Emotional
(e.g.:: heightened
anxiety, depression
and anger
Psychological
(e.g.:: Heightened
muscle tension,
elevated blood
pressure and rapid
heartbeat)
Behavioral
(e.g.:: Over
eating and
excessive
alcohol
consumption)
Cognitive
Disorders
(e.g.:: memory
problems,
obsessive
thoughts and
sleep disorders)
Behavioral
Disorders
(e.g. ::Obesity
and alcoholism)
Medical Disorders
(e.g.:: headaches,
hypertension and
heart disease)
Emotional disorders
(e.g.:: chronic
anxiety and
depression,
phobias, personality
changes and
mental illness)
Decreased productivity
Decreased enjoyment
Decreased intimacy
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Some Distress Symptoms related to General health Questionnaire.
1.2.2.1 Anxiety:
Anxiety is experience by every individual at some point or other in his/her
life. According to Coleman (1981), anxiety is an internalized fear aroused by
an impulse to communication. It is a series of symptoms which arise from
faulty adaptation to the stresses and strains of life. Anxiety is one of the most
common problems faced by college students.
The general picture of people suffering from anxiety is that they live in a
relatively constant state of tension, worry and diffused uneasiness. The
fundamental process is one of anxious apprehension which is defined as a
future oriented mood state in which a person attempts to be constantly ready
to deal with upcoming negative events (Barlow et al 1996, Brown et al 1993).
This mood state is characterized by his level of negative effect, chronic over
arousal and a sense of uncontrollability (Barlow et at 1996) their excessive
level of worry and anxious apprehension. People with anxiety often have
difficulty in concentration and making decisions, drawing to make mistakes.
They also tend to show a marked vigilance of possible signs of threat in their
environment. Commonly they complain of muscle tension especially in the
neck and upper shoulder region and sleep disturbance including insomnia and
night mares. Their nearly constant worries leave them continuously upset
uneasiness and discourage. Their most common spheres of worry were
found to be family, work, finances and personal illness.
1.2.2.2 Depression:
The term depression covers variety of negative moods and behaviour
change. Depression is an universal experience, the emotion of sedness and
grief are in intrinsic faces of the human condition. However, pathological
depression that overwhelming often apparently unprompted despair, is
distinguishable from grief by its intensity, duration and evident irrationality and
by its effects on the leaves of those who suffer it. It is an illness that emerges
self blame, confusion and hopelessness. Some could argue that depression
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is a way of coping with life’s pressure (Schwartz and Schwartz, 1993).
Depression in student usually caused more social and interpersonal
difficulties that directly leads to self related problems like low self esteem and
by loss of interest and pleasure in normally enjoyable activity. Depress mood,
loss of interest, feeling of guilt or low self worth, disturbed sleep of appetite,
low energy ad poor concentration. These are common symptoms of
depression which can be come chronic or recurrent and lead the substantial
impairments in an individual ability to take care of his or her everyday
responsibility.
1.2.2.3 Social dysfunction:
Every student is a member of the society and lives in the social milieu.
Social problem relating to the youth and students in particular arise from faulty
socialization and improper nurturing of social quality by parents, teachers and
peers. Many of the opportunities to fulfill social needs are generally lacking in
homes and educational institution. Not gets proper nourishment resulting in
mal adjustment of students. Students seek love and affection from those
individual who are close them and who matter much to them if these needs
are fulfill, they feel warm and socially accepted if they do not then these
decrease their internal strength to interact and communicate with fellow being.
They also are accepted by their peers. If they are not a member of some
group they becomes lonely, losses self confidence and starts to question their
own adequacy. Social norms, vague, fear, social restrictions, shyness etc
build up tension may often lead them towards social withdrawal behaviour.
The students I such case feel that they are misunderstood of unfairly treated
in the family or by their friends. The basic nature of society with in which they
find themselves causes many conflicts.
1.2.2.4 Somatoform:
In the researches on somatic illness social functioning in reference to
stress appears faulty. All psychological factors like perceiving, learning,
reasoning, feeling and acting are all coordinated during the affords to the
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individual to meet with demands. No doubt the pathological condition both
biological as well as psychological, disturb the wholeness of the organism.
The specificity model assumes that each illness like hypertension, gastric
ulcer, colitis and other has its distinctive type of stress dynamics (Lipwski,
1977, Alexander and Sclesnick, 1966). \the biological theories of stress
explain psychological disorder in term of specific weakness or hyper activity of
an individual organic system as and when they respond to stressful
experience. A somatic weakness theory is that bodily organs are predisposed
to generate a specific kind of stress and leading to particular psycho-
physiological disorder.
Psycho-somatic disorders show the disturbance of function together with
damage in the organs of the body. This may occur in the family or at different
periods of life an individual. The American Psychological association has
classified them into ten categories that are skin disorders, musculoskeletal,
respiratory, cardiovascular, heamic and lymphatic, gastrointestinal,
genitourinary, endocrine, chronic conjunctivitis and other type of disorders are
disturbance in the nervous system in which emotional factor play a significant
role such as multiple sclerosis. All these disorders are cause by stress. In
essence, emotional tension elicited by life stress perceived as threatening can
cause profound changes in the psychological functioning of the human body,
these change in term can play an important causal role in the various
disorders we refer to as psycho-somatic.
1.3 Life Events.
Life events are those events which cause significant change. They can be
either positive or negative, but they all demand adjustment to new circumstances. It
is also called stressors. Stressors are those events which cause distress. Stressors
are of basically tow types- episodic and continuous. An episodic stressors is that
events which happens around us less frequently although it has tremendous impact
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on us. Such events have temporary impact. Our body system is capable enough to
withstand episodic events. Major stress related problems arise out of continuous
type of stressors. Life events appear to precede a number of physical and
psychological health problems. They can trigger or exacerbate psychological
disorder and may lead to clinical anxiety or depression.
The formal study of the life event was initiated by Holmes and Rahe, at the
University Of Washington, in the late 1960s. Their aims were to identify the life
events that were, in end of themselves, extreme in their psychological impact; to
pinpoint what it was that made these events so particularly damaging; and to rate
them according to the degree of trauma likely to be experienced. They listed many
such events and concluded that the crucial factor was the degree of change or social
adjustment associated with them. They then developed a scale, by which people
could measure the cumulated degree of stress they had experienced in the previous
six months, by totaling the number of life events they had experienced.
The events were familiar and experienced by most people at some times in
their lives, but not all the events would be regarded as negative or stressful. Holidays
are positive events but they are also times of change. There may not be a clear and
direct relationship between life events and health. Firstly, the life events may be
related to each other, loss of job may lead to financial hardship, changes in housing,
and changes in social activities. Secondly, many of these life events are not discreet
events. Retirement is ongoing and trouble with in-laws may never end. Thirdly, one
major disaster such as bankruptcy may have an effect on several of the other events
all at once. An unexpected life event may be followed by a period of cognitive
adaptation. Tailor (1983) suggests that there may be a search for a meaning, a
search for mastery and self-enhancement. A number of studies have found a
relationship between life events and illness but the correlation are rather low. Some
of the relationship between life events and health may occur because of psychiatric
disturbance following the event. (Murphey and Brown, 1980)
Stressful life events have an illness producing role within the individuals. These
events are related to death of spouse, termination from the job, frequent transfer and
moving to a new home. One can speculate that the major life events are stressful
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because they force people to make adaptation. When an individual takes a
substantial adjustment to the environment, the likelihood of depleting reserves and
laying the groundwork for stress is greater. Every event has point values that reflect
the relative amount of change that must be made in life. If once spouse dies, virtually
every aspect of life is disrupted. Stressful life events’ point values are established
through the record of recent experiences. Holmes and Rahe, 1967 developed the
social Readjustment rating scale (SRRS) for recording of these events.
Positive events like negative ones can cause wear and tear on the system that
leads to illness. Schedule for Recent Experiences (SRE) has also predicted
psychopathological disorders such as depression. Life events also influence health
behaviour. Negative life events lead to increase smoking and sleeping for women
and to increase smoking in alcohol use for men. Sometimes some events are not too
stressful as on another time. It depends on the prior knowledge and controllability of
events to be stressful or not. Sudden, negative, unexpected and uncontrollable
events are more illness generating than positive gradual onset and out of our control.
Among college students, the most commonly reported life events are anxiety, over-
wasting time, meeting high standards and being lonely. And middle aged people are
bothered by worries over health and money. And also professional people feel they
have too much to do and not enough time to do it, as well as difficulty in relaxing.
Some areas mentioned below are of life events where students get highly
stressed out:
1.3.1 Education:
The present generation of students is highly benefitted by the hard and
relentless efforts of the previous generation. Education in these days has become
the most essential aspect of human life and every human individual is expected to
attend it the maximum possible extent that his mental ability can withstand the strain
in achieving it. Every student in India on completing higher secondary education
successfully, and tries to get admission to some college, choosing some course of
study, and getting in to some lucrative job but how is he going to achieve it? This is
the problem that every college student faces. Some of the students strongly feel that
they have chosen a wrong course of study and think that they are disappointed;
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some of them try to change over to some other stream of study. They feel very much
depressed and reveal the feeling of disappointment in various ways. A few of them
discontinue the course with the view of joining some other course in the coming
years. The Indian Education System has unparallel record of over 70% failure at
annual examination. (Narayan Rao, 1981)
1.3.2 Heterosexual:
The term heterosexual means male-female relationship. Biological
development and emotional readiness of the college students for heterosexual
relationship do not proceed at the same pace. The cheap literature and Media on
Sex stimulates sexual impulses and anxiety. This misleads youth to dangerous
sexual experiences. The older generation avoids talking about sex and sexual
problems with the younger generation. The main source from which the Indian
students come to know about sex is the peers who are equally ignorant and
confused about it. Through the experience of dating the young person may discover
that his attitudes and values pose problems for him in adjusting to the demands of
heterosexual relationship. Sometimes the attitudes, values and behaviors of other
young people raise moral problem for them. Usually a dating couple spends some
time with each other; other friends where such interactions are unpleasant or
conflicting, they may pose adjustment. Hill et.al. (1976), Berschied et.al (1989),
Sprecher (1994) pointed out that around 42% to 60% of relationships break within a
two year period. Events like first date or broken serious relationship, separation (e.g.
breakup) create stress in their life.
1.3.3 Family:
The two person, a male and female get marry with each other make one
family. Marriage is one of the most intimate relationships. Marriage relation and
adjustment is an important aspect of human life. Marital breakup is detrimental
consequences. It affects social and personal life to a very great extent. In Indian
context marriages are mostly considered as arranged but sometimes couples marry
without or with their parents’ consent. This may pose a problematic event for both of
them. A crisis in marriage relationship could arise from the intrusion of a third party if
this third party has effective relationship. It could cause an emotional turmoil leading
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to crisis. Another factor that could pose a threat to a marriage is the change in the
family structure. A third source of crisis could be illness in the family. Another source
of tension could result from strong likes and dislikes and the difference in belief and
life styles of the couple which have recently immerged owing to some extraneous
factors. Other causes may be financial upsets and changes in the work situations.
Such precipitate factors could cause much stress and strain in family. Events like
divorce of parents and arguments at home cause disruption in their life style. This
leads to change of attitudes towards opposite sex and marriage as well. Due to
some reasons sudden changes in father’s job, transfer, demotion or loss of job and
mother’s intervention in these times of crisis are such events that affect their mental
and physical heath.
1.3.4 Finance:
Finance could cause enormous interpersonal strains as it is one of the
important means of the satisfying many needs. Scarce finance could create stress.
Most of the areas of our life are affected by the presence or absence of money. In
the life many times loss of money in terms of bankruptcy, Payment of interest dues,
or even theft, robbery and alimony as well as damage of expensive articles or loss of
such objects cause distress. Material goods, possessions, career, salary,
investments, savings, bills, credits, taxes, and annual budgets are all associated with
financial areas. Financial stress can make helpless, frustrated and angry. Loss
significant amount of money and personal belonging, borrowed money from friend
and parents had financial loss etc lead to financial problems.
1.3.5 Health:
Illness is recognized because of presence of symptoms. Some people hate to
admit that they are ill whereas others notice symptom. But Ill-health occurs in a
gradual manner at any level and affects the individual. Understanding health and
related behaviour include range of human activity which has direct and indirect effect
on individuals’ health status. Many situations and event of life appear to precede a
number of physiological and psychological health problems. They can trigger or
exacerbate psychological disorders and may lead to clinical anxiety or depression.
Major or minor physical illness or surgical operation requiring consultation or few day
28
off from college or hospitalization, injury due to accident, and illness in close family
members or friends, these type of life events create distress in students because
once a diagnosis of illness or disease is done then a very natural reaction in them is
that of fear and anxiety, emotional disturbance and loss of control, as if life has
stepped of their hands. The distressing physical symptoms, pain and long drawn
treatment regiment drains away not only once economical, social but also
psychological resources.
Any type of illness like major, say flu or influenza and surgical needs or minor
like cold, headaches and fever causes trouble in students’ routine. Sometimes it
requires regular visit for check up or even hospitalization for a long period of time. In
hospital the environment has other aspect that make staying in hospital stressful.
Noises such as moaning or crying can be disturbing and prolonged snoring can
irritating and fatiguing. There have been many studies that have shown the patients
are highly anxious before operations. Johnston (1980) found very high score on
standard anxiety major. She suggested that going in hospital itself was worrying as
well as the operation itself. In small hospitals the procedures are hectic to undergo
before actual treatment. Many people undergo minor but potentially stressful medical
procedure. Illness of close family members or friends is also a stressful experience
to students.
1.3.6 Bereavement:
Loss of a loved one is one of the most intense stressor experienced by people.
The sudden unexpected death of a loved one accounts for about one-third of all
PTSD causes seen in all community. (Breslau, Kessler, chilcoat et. al., 1998)
When someone close to us dies, we are psychologically capsized. Often the
first reaction is disbelief then as we begin to realize the significant of the death. Our
feelings of sadness grief and despair frequently overwhelm us. Some people don’t
go through the typical process of grieving, perhaps because of their personality
make ups, or a consequences of their particular situation. Other person may develop
exaggerated or prolonged depression after the grieving process should have ended.
A normal grieving process typically lasts up to about a year and involves negative
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health effect such as high blood pressure change in eating habit and even thoughts
of suicide. (Prigerson, Bierhals, karl, renolds et. al.1997).
1.3.7 Miscellaneous:
Students enter college with increased amount of excitement as well as feelings
of fear mixed with curiosity. Being in contact with such atmosphere some take up to
drugs, alcohol and smoking for the first time to satiate their needs for thrill. Alcohol
and drug abuse is yet another problem unique to the present times. There has
always been a traditional acceptance of alcohol and drug for pleasure and relaxation.
The reasons why they are used can range from just a curiosity, an urge to escape
the frustration and problems of life. Alcohol and drugs are common among students
in general and particularly among hostel students. The consequence of college binge
drinking can indeed be great. This becomes a habit in later life for few of them.
In their survey Wechsler and Colleagues (1994) reported that there was a
strong positive relationship between the frequency of binge drinking and alcohol
related health and life problems.
College students in the United Kingdom have been shown to have an even
higher rate of alcohol consumption hangovers, blackout, and missed classes than
American college students. (Delk & Mailman, 1996).
Some become victim of raging, and also get suspended for unethical and
immoral behaviour. These events pose a great stress leading to guilt and disgrace.
1.4 Life Strains:
Pearlin (1989) has suggested that there are two major types of stressors: life
events and chronic strains. Life events researcher consider the extent to which the
accumulation of a series of experiences can create a stressful impact. Stress from
chronic strain results in role overload: conflicting roles in an individual’s life that
produce competing and potentially conflicting, demands over time. Role conflict is a
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common part of the college experience. College student must learn to balance the
competing demands of academics, developing new social contacts and being
responsible for their own daily needs. In addition, while the academic workload
requires that students face a series of peak periods such as midterm and finals,
there is a relatively constant underling pressure to complete an upcoming
assignment.
‘Strain’ in medical terms means ‘Muscular tension’. But Psychologically ‘Strain’
means the disequilibrium produced in the organism by the stressor. In such
circumstances the individual has to make adjustments with such increasing
demands. At this moment if the capacities of the individuals are overtaxed it leads to
strain. Even during Illness on a psychological level individuals’ factors usually play a
more crucial role compared to the factors at biological level. Ordinarily, the longer a
stress situation continues, the more severe will be the strain on the organism. An
individual can easily afford to miss a meal or two but continued hunger brings a
severe strain. The number of demands made upon the individuals at the same time
also has a direct relationship to the degree of strain they experiences.
If we talk about college students they experience strain pertaining to familial,
educational and personal areas. For e.g. If parents are alcoholic, have no interest in
the educating their children and force them to leave studies, and those who are stern
disciplinarian and have higher expectations from them, also if the adolescents to get
married, then these type of circumstances lead the pupils to strain. The
consequences of such life would be broken relationships due to constant arguments
and unending quarrels with their parents and others in their contact.
In such type of situation feelings like negative mental states or psychological
strains erupt such as Anxiety, Depression, Frustration, and Emotional exhaustion,
Unhappiness, and Dissatisfaction etc. That victimizes the individuals. Some students
feel overwhelmed by the demands place upon them; they feel burdened by too much
responsibility; they feel that they have no help and support, for e.g. During College
years they find jobs for themselves, involve in Co-Curricular activities; Sports and
gym that they are meager time for studies. This leads high stress and strain from
overload.
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Some Clarification about ‘What is Strain’.
The term stress can also be taken to mean the strain or physiological response
to an event or stimulus. Hans selye published an Influential book on stress. He
suggested that stress was a non-specific response that could occur as a result of
many different stimuli. His description of a GAS (General Adaptive Syndrome)
suggested that different phases of the stress response were related to different
diseases.
1.4.1 Some general Definition of strain:-
“Strain is the individuals’ psychological, physical and behavioral responses to
stressors”
Stressors are antecedent conditions and strain is the persons’ responses to
those conditions.
The strain is the effect of stressors on various response systems of the person;
stress and strain feedback together defines the load on the whole adaptive system of
an organism.
- Hamilton (1982)
Mandler (1982) has contended that most psychologically stressful situations are
the result of interruption and stressors are the interrupters. Stress has been used by
researchers as a term of stress producing events and conditions (SPECs; Mc Grath
and Beehr, 1990) that are social, psychological rather than physical in nature and
also as a stain variable.
-Ivansvich and Matteson, 1980
Many situations circumstances, events or condition become SPECs for a given
person if they produce serious adverse consequences to that individuals, Well-being
or health and welfare. These consequences in the individual, sometimes referred to
as strains may be either physical or psychological.
-Beehr and MC Grath, 1992
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“Strain can be defined as the physical and psychological consequences of
stress.”
-Indian Journal of Community Psychology (July 2004)
“Strain means we experience stress and distress in our life differently that
affects rate of illness”
Stress and Illness, Pg. 57
In a narrower sense a biological process which may be experienced as psychic
tensions and is manifested physiologically in vegetative tonus in connection which
response to particular psychic demands. Psychic strain is sometimes understood
more in the sense of response to a specific demand and sometimes as a state of
fatigue in the sense of a debilitation of power and functions. Investigations suggest
that biological system tend to avoid prolonged over as well as under strain. Apart
from used to refer generally to tension in or injury a muscle or joint. The term is
however, restricted to popular uses. (Stress)
In general a process in biological system accompanying any change stability in
relation to the maximum stability in that system (Stress)
In a narrower sense a biological process which may be experienced as psychic
tension and is manifested physiologically in vegetative tonus in connection with
response to particular psychic demands.
Psychic strain is sometimes understood more in the sense at response to a
specific demand and sometimes as a state of fatigue in the sense of a debilitation 0f
powers and functions. Investigation suggest that a biological system tend to avoid
prolonged over as well as under strain. Apart from use to refer generally to tension in
or injury to muscle or joint, the term is however restricted to popular usage. (Stress)
The young students in our society undergo a stormy period of life before they
achieve full adulthood. Certain incident in their life produce a crises of adjustment
and these incidents result in breakdown of their normal life.
33
Ordinarily, the longer a stress situation continues, the more severe will be the strain
on the organism. An individual can easily afford to miss a meal or to, continues
hunger bring severe strain.
The number of demands made upon the individual at the same time also has a
direct relationship to the degree of strain we experience.
If a student loses his finance, flunks a course, and is drafted all within a few
days, the strain will be severe and harder to handle them.
Conflict between week and peripheral motive produce minimal stain for neither
choice entails serious loss. On other hand conflicts between important motives such
as a having to choose between self esteem and social approval puts the individual in
too much greater strain.
The problems which we have not anticipated, for which we have no ready-
made coping patterns, in which the requirement of the situations may not be clearly
understood can put us under strain.
Some Areas From which Strain Emerges.
1.4.2 Education
The present day Indian Society is becoming highly competitive, jealous,
revengeful and aggressive and lacks rational and humanistic approach to deal with
the life problems.
The youths of the nation are also tempted to such unethical ways of life
indirectly. Going to college is an important decision in most of the students’ life. They
need to prepare themselves not only to work hard to achieve their academic goals,
but also cope with the multitude stress in the personal, social, academic and
vocational domains endemic to the college context. Like not getting into college or
subject of their choice, difficulty in understanding the lectures or that are
uninteresting; these type of problems put a person under pressure and emotional
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strain and more so the academic examinations, as the performance on this have
become the indices of one’s economic and social capabilities in adult life.
‘For students in colleges test anxiety and distress constitute the near-universal
experiences because of the high test consciousness pervading the modern
education system’ (Humphrey, 1988)
The system has become inhumanly rigid within which the achievements of
learning oriented goals remains distant reality. Some numerous academic situations
have negative effect on students’ cognitive functioning, psychological well being and
performance. (Becker, 1982, Schwarzer, 1986)
Because of too many subjects students experience difficulty in comprehension
and analysis of the material they go through and are likely to make the most unusual
and unaccepted kind of mistakes. Students choose subjects for which they have little
or no interest or have very little ability or no ability at all. Sometimes they choose
subject because their parents want them to choose so. These causes academic
frustration and large number of failures in the final examination. Also they choose
subject without considering their future perspectives or vocational implications. And
these cause the problems of unemployment, underemployment and aimlessness.
Some educational problems create psychological pressure, tension, fear, and
ambivalence about expected success only in the mind of students, but among
parents and teachers as well, who turn the pressure on students.
Sometime teachers and college authorities also play a role to create stress for
e.g. Library, Laboratory and Extra Curricular activities. Many times they conflict with
college authorities. Mainly learning related stress arises from task demands as these
have to be done within time schedules, interpersonal relations, discipline norms, and
evaluations.
Educational Institutions also create stressful situations and Strain to Youth
leading to student agitations. Prayog Mehta (1970) has conducted a study in this
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regard and has given a breakup of the broad reasons for students’ agitation as
perceived by the students as follows:-
Lack of good teachers and other educational facilities, frequent changes in the
pattern of education, tactless handling of students, demonstrations by the
administration, administrative arrogance, corruption in administration, negligence
and indifference of government towards students problems were mainly considered
as reason for the students’ agitation or strain. (Anxiety)
1.4.3 Family:
Family at time our relationship with other give rise to a lot of stress and strain.
Family problems are conflict with parents, sibling relationships, and others give rise
to a lot stress. The family is the primary group of society. Most problems in family
relation have been indentified to result from misunderstanding, which is the layman’s
term for lack of communication. The parent-child relationship comes under stressors
and strains for very simple reasons. Sometimes parents take decisions on behalf of,
or for their children. These may not be to the satisfaction of their children. No other
area of family relations which concern sibling relation. Most common condition is
sibling rivalry and jealousy and unfounded antipathy among children. Another area of
parent Child Conflict concern vocational choice. Most parent begin with the
presumption that they know what is best for their children and children have their
own ideas and this usually result in a clash of ideas, interest and personality.
Sometimes parents showing no concern with regards to studies and marriage.
They are uncooperative and disinterested about school and individual teachers. If
relationship with parents is on of excessive dependence, hostility, criticism, nagging
and hypocrisy, it creates turmoil in the family and leads to failure of His/her
emancipation or pushes them in the lasting sense of isolation.
Family is an important socialization agent. Distortion in family functioning has
serious effects on students. Ineffective schooling, poor health, extra legal marital
relationship, exploiting children economically , alcoholism, unemployment, quarrels
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and carrying out illegal activities in the family fuels to nurture them, but also serve as
poor identification models for them.
The problem of excessive alcohol consumption is a major cause of public health
concern in most countries of the world today. An estimate 6.6 million children under
the age of 18 years live in households with at least on alcohol dependent parents
(Russell et al, 1984). Bennett et al in 1988 suggested that these children are risk for
range of cognitive, emotional and behaviour problem.
1.4.4 Personal Area:
The personal problems of the youth fall in the category of college home life,
social, future, money, health and friends. The personal areas cover problems of
appearances, anxieties about physical imperfection and habits and general personal
matters relating to health, money, sports and leisure, opportunities. Basic stressor for
many is that they suffer disabilities due to caste, class, gender, race and religion.
Being Dalit or tribal in a caste society or being a woman or minority of a particular
religion-these could act as stressor that is not easily wished away.
In fact being different from the so called main stream is in itself strain from
some at a personal level. Some students feel overwhelmed by the demands placed
upon them. Students with low self concept feel overwhelmed by the enormity of
things happening to them-they also feel helpless and powerless when faced with
stressors. These circumstances like financial problems, not enough pocket money,
less of leisure activities, lack of clothes etc. create strain in the students’ life.
Students’ family income does influence their adjustment. It is very clear that students
whose family income is low are poorly adjusted and students from middle and high
income group are better adjusted. Low socio economic status families often fail to
provide exposure that stimulates the developments of high level of thinking skills.
Students may be from isolated rural settings, economically disadvantage urban sites
or specific ethnic or cultural minorities are more prone to stress and strain. Having to
do household work especially for female students, concern about personal
appearance because of complexion, height, weight, pimples, menstrual cycles or
other health problems, difficulty in making friends with or not having friends of the
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opposite sex, lack of independence and repeated refusal in marriage problems-
these type of situations create mental strain and stress. And it can hamper the very
abilities that make students growth.
Stress clouds thinking, reduces concentration and impairs decision making. It
leads to forgetfulness.
College students reported feeling more lonely if they lacked close friends.
Loneliness is one of the most common experiences of any intimate relationship.
College students’ experience emotional loneliness when they feel the absence of a
romantic partner. Some circumstances around them such as sickness, death of love
one change of locality an period of time are called as chronic loneliness which leads
psychological strain on college students. Experience a higher degree of loneliness.
Students between ages of 15-25 years try to decide of their life themselves, but
parents have their own expectation from their children and they enforce their
decision on them. Which the students can’t tolerate as they think that their parents
are interfering in their life and in their decisions which brings confusing situation in
front of them as they are in stressful and tensed condition, they are not able to right
decision and sometime they commit suicide.
1.5 COPING BEHAVIOUR.
Life is not the way it’s supposed to be,
It’s the way it is.
The way you cope with it what makes
the difference.
-Virginia Satir.
A stress can be damaging to peoples’ psychological and physical health
because it often triggers physiological responses that may be harmful these
responses to stress tend to be largely automatic. Controlling them depends on the
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coping responses people make to stressful situation. Thus a person’s mental and
physical health depends, in part, on his or ability to cope affectively with stress.
‘Coping’ refers to efforts to master, reduce or tolerate the demands created by
stress.
People cope with stress in many ways. A number of researchers have
attempted to identify and classify the various coping techniques that people in
dealing stress. Their work reveals quite a variety of coping strategies.
People cannot remain in a continuous state of tension. Even if a deliberated and
conscious strategy if not adopted to deal with stress. Some strategies are adopted,
for example, to leave the conflict and stress to take care of them. This is also a
strategy, although the people may not be aware of this. This is called avoidance
coping strategy.
The word ‘Coping’ has two connotations in literature. The term has been used to
denote the way of dealing with stress or the effort to ‘Master’ conditions of harm,
threat or challenges when a routine or automatic response is not readily available.
(Lazarus, 1974)
“Stress is a constantly changing cognitive and behavioral effort to manage
specific external and/or internal demands that are appraised as taxing or exceeding
the resources of the person.”
-Lazarus and Folkman, 1984.
In other words, your coping response is that you think and do as deal with
demands. Coping is not what you should, would or could do. It is what you in fact do
as you react to particular conditions and demands; the coping is an on-going process
of interaction.
“Coping is defined as an attempt to remove the feeling of discomfort.”
-Dewe, Guest and Williams, 1979.
“Coping as the process which involves effort towards solution of problems.”
White, 1974
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Coping behavior’ means it occurs when a person faces a threatening or
dynamic change or problem ht defies known or usual way of behavior and might give
rise to anxiety , guilt, grief an shame, and again forms the necessity for adaptation.
McGrath (1970) has viewed coping as the covert and overt behaviour by which
the organism actively prevents, removes or circumvent stress inducing
circumstances.
Schregardus (1976) proposed two major styles of coping namely ‘Repression’
and ‘Sensitization’. He also found that patterns of defensive style were related to the
perception of stress and to subsequent patterns of coping and adjustment.
Managing or coping stress means taking charge directly and controlling our
responses to stressors, thereby modifying the overall stress. There are many ways
to accomplish this goal, but most of them fall under two major headings modifying
our environment and altering ourselves in some way, it means
(1) Be Assertive
(2) Withdraw if necessary
(3) Compromise by ways of either conformity or negotiation or substitution.
These ways to modify our environment and alerting (ourselves) our life
style like built Stress tolerance, change pace of life, control distressful
thoughts, acquire problem solving skills and seek social support.
Several writers Pearling and schooler, 1978 and Folkman and Lazarus, 1980
have identified two major ways of Coping called Problem Focused and Emotion
Focused. These forms of coping were found in more than 95% of the stressful
encounters reported by Middle Aged Men and Women and college students. Both
these options can be adaptive as well as maladaptive.
According Lazarus and Folkman (1984), People go through three Stages Of
Coping with a difficult situation Such as three exams, two papers, a Speech and an
important date- all within two days. First they engage in primary appraisal of the
stressor. Here they decide, given their knowledge of themselves and the situation
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whether they are potentially threatened or are in jeopardy. Next they engage in
secondary appraisal, they assess their resources for dealing with the stressor , as
Holroyd and Lazarus note, this assessment is influenced by previous experiences
in similar situations, generalized beliefs about the self and the environmental
resources. And the third phase is Coping .They take whatever action seems
appropriate. This response might involve action or a cognitive adjustment –redefining
the situation through self-talk or both.
Some peoples’ reactions to stressful events including their distress are
deliberate or scripted. If they react with little awareness or deliberate choice, they
probably behave with scripted coping responses. Many people cope in the same
ways as their parents without realizing it, handling stressful events much like they did
as children. Others respond thoughtfulness and intension with deliberate coping
responses.
Unless you become aware of your coping style, you may be seriously limited
by your life script – A Blue print of thinking, feeling and acting that usually emerges
from adolescence as a result of repeated early messages and decisions (James and
Jongeward 1971, Steiner, 1974).
Coping can be adaptive, helping the individual deal effectively with stressful
events and minimizing distress. Or it can be maladaptive, resulting in unnecessary
distress for the self or a range of options available and on accurate linkage of options
with the situation. Adaptive coping options, especially when part of a broader positive
coping style contribute to wellness – good health, productive, life satisfaction and
personal growth.
Maladaptive Coping Options erode wellness. It reacts to one’s own temporary
distress. Handling distress maladaptive means trying to reduce it in ways that make
it worse for the self or others. Many times what seems constructive in the short run
turn out to be a destructive in the long run.
A great proportion of stress problems seen by physicians, therapists, and stress
consultants are not from reactions to original stressors but are outcomes of coping
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behaviour that makes things worse rather than better. We must identify and change
destructive ways of coping with stressors o we recognize our maladaptive reactions
to our own distress. Some of maladaptive reactions to distress are alcohol and
dependence, smoking, drugs, over-eating, escapism, spending sprees, physical and
verbal abuse, blaming others, over-working; these are illustrative maladaptive
response to distress.
Previous investigations of college students have suggested that depression and
anxiety are commonly reported symptoms of stress. Major studies of postsecondary
students” mental health needs have shown that depression and anxiety are
commonly reported concerns (Bertocci, Hirsh, Sommer & Williams, 1992; Indrisana
& auerbach, 1979;Thompson, Bentz, & liptzin, 1973). Overall, findings suggest that
in comparison to nondepressed college students, depressed students lack many
interpersonal skills, make unrealistic demands on themselves and others, and suffer
from motivational problems that impede their success in college.(Brack, LaCalave &
Wyatt, 1992; Cane & Gotlib, 1985; Vrendenburg et al., (1988).The existence of
difference between depressed and non depressed students abilities to problem solve
is controversial(Blankstein,flett &Johnston,1992); however, individuals who perceive
themselves as ineffective problem solvers do report significantly more anxiety and
depression (nezu,1987). In general, the degree of emotional distress reported by
postsecondary students suggest that many students are ill equipped to cope with
situations they perceive to be demanding (Arthur, 1993).
Lazarus and folkman (1984) have defined stress as particular person
environment relationship in which people appraise the demands of a situation as
taxing or exceeding coping resources. From this perspective, the key to
understanding stress and coping is individual perceptions of demands and the
sufficiency of their coping responses to demands. According to this transactional
model, coping can be broadly divided into emotion focused coping and problem-
focused coping (Folkman & Lazarus, 1980). Emotion-focused (also called palliative)
coping refers to strategies used to moderate distressing emotions. In contrast
problem focused coping refers to attempts to alter the demands-coping imbalance.
Further, research suggests that variability in coping is partially influenced by
individuals” perceptions of the stakes involved in the situations and their perceptions
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of control (Folkman,1984). In addition, coping efforts shift to match changes in
perceives demand characteristics (folkman & Lazarus, 1985).
1.5 Importance of the study:
In the present decade demands for Engineer, computer programmers,
physicist, scientists in chemistry, psychologists, doctors, teachers have been
increasing. Therefore the need for being graduated and the importance of post
graduation is also increasing. As a result many youngsters compete to get admitted
in the top most colleges and universities. For many selected vocational areas the
educational qualification is very specific. But generally, for most of the jobs the
requirement is higher educational qualification. During college life the students pass
through various good and awful experiences. For many of them this period brings a
blessing as a result over all development happens during this 3-4 academic years.
But this same blessing proves to be a dread. They become victim of many unwanted
happenings and unexpected events. This affects their physical and mental health
due to which the experiences stress.
This phase of their life is a period of transaction for all of them. Many events
that take place in numerous areas of their life during this time affect their health. The
most significant area of their life as a student is Education. And events related to this
area like failure, lower grades, change of medium of education, change of the
instructors and even change of school or colleges affect them. College students
apart from facing this type of problem also face various other types of problems in
their college life. These problems are mainly emotional, social, and family problem.
Some may have severe economic problems which may stand in the way of their
studies. Finally they become psychological problems.
Youth in contemporary times in exposed to several conflicting, distracting,
difficult and stressful situation. In the past young people generally tended to rely on
advice, wisdom and judgment of their elders. In modern times, owing to their
exposure to other cultural milieu through mass media, books, travel and through
some extent through personal contact with others, they are often tempted to emulate
other modes and patterns of behavior. Such influence sometimes creates distressing
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problems of adjustments. They appear to be increasingly groping for meaning in life
consonant with their ideas and their expectations. Owing to several social, economic
and political factors a significant section of youth is becoming estranged and
alienated from society. The growth of radical youth movements all over the world is
an illustration of this phenomenon. Youth is getting increasingly involved n revolting
against traditional social, political, and racial injustice. Other form of expressions of
youth, revolt may be found in their resort to drug abuse, espousal of Hippie culture.
These are only extreme examples of protest resorted to by some youth.
Individuals cannot live in isolation. The very nature of social life involves
interdependence which could also pose problems for youth. The other related issues
comprise making normal sex adjustments, finding a vocation what will be absorbing,
inspiring and satisfying and obtaining a desirable social status. Last but not the least
is the issue finding a meaning life. This could be highly stressful and sometimes a
painful experience for young people. Thus, youth in such unenviable situation, can
be expected to experience several problems which could be debilitating. The
problem of youth broadly fall under three categories:
Emotional problem which is include anxiety, hyper sensitivity, impulsiveness,
moodiness, immaturity, withdrawal etc.
Motivational problem which is include lack of ambitions, low aspiration level,
feeling of frustration, negative attitude, lack of interest etc.
Moral problems which is include feelings of guilt, sense being lost, confused
ideas of being right and wrong. Delinquencies such as lying, stealing, unruly
behavior etc.
Thus, the present study attempts to find out some questions: 1) Are students in
certain groups prone to experience higher level of distress? 2) Is there a relationship
between life events, life strains and a level of distress? 3) Do distressed students
possess lower level of coping or perceive themselves as less healthy? The
information about the present status of college students regarding their psychological
distressed may prove vital and useful, not only college students but the parents and
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society also. The implications of these findings will be helpful for stress reduction
programs on college campus. The present study attempt in this direction.
1.6 Plan of the present study:
The aim of the present study was to find out whether the stressful life events,
life strains and coping behavior has any impact on their psychological distressed
level.
 CHAPTER - I
The first chapter under the title THEORETICAL FRAME OF REFERENCE
includes historical background of the studied variables, major concepts to be
considered and importance of the investigation.
 CHAPTER- II
The second chapter under the title REVIEW OF RELATED LITERATURE
includes a brief summary of past studies on stressful life events, life strains
and coping behavior.
 CHAPTER – III
The third chapter under the title PLAN AND PROCEDURE includes
objectives, variables, hypothesis, selection of sample, statistical techniques to
be sued to analyze the data etc.
 CHAPTER – IV
The fourth chapter under the title DISCUSSION AND INTERPRETATION OF
RESULTS includes the finding of stressful life events, life strains and related
distressed and coping behavior are interpreted.
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 CHAPTER – V
The fifth chapter title SUMMARY, CONCLUSIONS, IMPLICATIONS,
SUGGESTIONS AND LIMITATIONS includes the finding of the study and
suggestion of the future study.
More over in the APPENDIX, REFERENCES of the study and a copy of
research tools used in the study are attached.
CHAPTER-II
REVIEW OF RELATED
LITERATURE
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CHAPTER-II
REVIEW OF RELATED LITERATURE
2.1. Introduction.
2.2. Stressful life events among college students.
2.3. Life strains among college students.
2.4. Coping behavior among college students.
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2.1 INTRODUCTION
Desai and Desai (1992) says that ‘‘No research takes place in vacuum
perceptions and principles of others become our guide.’’ The direction of research
can be decided by studying the research material / literature. One gets important
guidance as to which projects to include in the research and what types of variables
to apply while undertaking research. Further, knowledge can be achieved by looking
at the studies undertaken earlier. As per scientific rule, a research is undertaken to
gain some more novel information than principles achieved by earlier researcher or
to review such principles. It is essential to look at earlier studies so that the
repetitions can be avoided. One may be able to get study thoroughly and get proper
guidance by knowing about the neglected in those studies. The aim of the present
chapter is to observe the studies undertaken in the past about the relationship of life
events, life strains and coping behavior in psychological distressed and non-
distressed college students. In this regard several important studies have been
mentioned in this chapter.
In the present study it has been attempted to know about stressful life events,
life strains and coping behavior in college students. The young students in our
society undergo a stormy period of life before they achieve full adulthood. Certain
incidents in their life produce a crisis of adjustment and these incidents result in the
breakdown of their normal life .Some research are done on stressful life events, life
strains and coping behavior in different population. In the present study, the
researcher had focused relationship between life event, life strains and coping
behavior and psychological distress
48
2.2 STRESSFUL LIFE EVENTS AMONG THE COLLEGE STUDENTS.
Shejwan (1984) studied on 113 college students between 16 to 22 years of
age. She asked to write their own stressful life experience and once they had
observed other experiencing. The analysis revealed the 52% of students reported
stress experience related to conflicts at home and with friends. Death of closed once
was reported to be stressful by 47 percent while 23 percent curricular activities, 18
percent change in financial status and 11 percent experienced stress in relation to
plans for the future.
Investigating the impact of life stress on mental health, Kumari and Prakash
(1986) observed trend for Life Events to increase with age regardless of the sex of
the subject for younger age group to experience more psychological distress. They
selected 255 subjects comprising 126 male and 129 female. The result revealed that
the various age groups significantly differed in term of the number of life events
experience. Female subject experience more life stress than male subject. A
significant negative co-relation of 0.24 was found between life score and GHQ Score
indicating a relationship between life stress and mental health.
Hamilton and Fagot (1998) tested 51 females and 39 males (undergraduates)
and observed no significant gender difference on daily stressors and concomitant
perception of stress.
Dalal (1989) in a group of 79 disturbs girls found the number of stressful life
events to be significantly higher when compared to a control group of 78 non distress
girls. This Group of girls from middle class background showed little pre occupation
with heterosexual matters or sexual pre occupations.
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A study by Rangaswami and Kamakshi (1983) of 30 hysteric adolescents in
the age of 13 to 17 years. He reported that 88 percent of the hysteric had significant
life stress before the onset. The onset was preceded unpleasant personal
experience, impersonal life events and school problems. In these 30 students, 13
percent there was death of parents and other 13 percent hospitalization while
breaking up of friendship, not being allowed to participate in extracurricular activities
by the parents in 23 percent and increased arguments with parents in 10 percent.
Caur (1987) found similar trend in Somatoform disorders.
Uma Sharma and Dr. J.D Moorjani studied effect of residential unit on
problem of 120 hostel and 120 non hostel youth students. Results revealed that both
group of students differed significantly on 3 out of 4 areas of youth problems
inventories except the area of college problem. Non hostellers were found to be
significant higher that hosteller on family, social and personal problems. Non
hostellers faced more problems than non hostellers faced.
Chassin and colleagues (1993) found that parental alcoholism was associated
with increase in negative uncontrollable life events which in turn were linked to
negative effect, to associations with drug using peers and to substance use.
Rohtash Sigh and Hardeep lal joshi studied suicidal Ideation in relation to
Depression, life stress and personality among on 250 college students and they
found that suicidal ideation was positively associate with depression stressful life
events and personality.
Vijaya lakshmi Nagarjuna and Sireesha Mamidenna studied personality
characteristic of Commerce and Engineering graduates students. Result showed
that there was no significant difference among students in the personality profile
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based on acaedamic background except for measures of sensitivity and per
factionalism.
R.K. Adsul and Vikash Kumble studied achievement motivation in college
students. The result showed that male students having a high achievement
motivation while female students having a below level achievement motivation.
Shejwal and Ram (1983) studied the effect of sex differences in the perception
of stressful life events. A sample of 69 male and 54 female subjects was asked to
rate selected life event threat to personal attachment was underlying theme of these
events. It was found that there is no sex difference in the perceived stress related to
events. Male reported significantly higher re-adjustment than female. For this event
death of spouse and son/ daughter leaving home was perceived as more stressful by
married subjects.
Rao and Nammalvar (1976) life events schedule developed in Australia,
reported that depression patient experience the same number of life events as
control group. But the main distress score for events was higher among the
depressive.
Satija et al. (1982) studied life events in depression. They found that
psychiatric patients poor more severely depressed had significantly greater life event
score during the six months preceding the onset of depression.
Sarkar (1990) survey 408 urban students and the effect of recent life events
were studied on 18 psychiatrically disturbed and 18 normal students. She reported
number of stressful life events in the past one year being significantly larger in the
disturbed students. There were significant correlation between stressful life events,
behaviour problem and adjustment. Academic problem were present in 60 percent,
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poor acceptance by the peer in 50 percent, illness or operation in 40 percent and
change of residence was reported with equal frequency in both the groups.
Biswas et al. (1995) investigated the adjustment patterns, stressful life events
and the relationship to psychological disturbance during the middle childhood (8 to
11 years) period among 18 psychological disturbed and 18 non disturbed students.
Finding of the studies revealed that psychological disturbance, adjustment problems
and stressful life events had a significant relationship in the entire sample. It was
also found that the disturbed students experienced more adjustment problems in the
area of health, school, self and home with higher number of stressful life events
during the past one year.
A number of studies have found relationship between life events and illnesses
but the correlation rather low. Some of the relationship life event and health may
occur because of psychiatric disturbance following the event. (Murphy and Brown,
1980)
The study of Brown and Harris (1978) on depression in women showed that
those life events that were described as having long term threatening implications
were significantly related to depression.
Srinivasan (1994) focused on the following 10 problem commonly experienced
by 320 college students in and around Coimbatore city which are Heavy work load,
Ambiguity of goals, Uncertainty of some activities, inadequate renounces, Absence
of authority to reward or punish students appropriately, Inability to understand the
content of leadership tasks , Unreasonable demands from fellow students, lack of
commitment to many activities, poor response of the management and the
government to their representation and absent of longer range perspectives in their
activities.
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Ram and Sharma (1998) reported a significant relationship between stressful
life events and onset of anxiety.
Reddy and Rao (2005) highlighted the importance of the financial conditions,
personal and psychological relations, academic teaching systems and physical
development are the significant contributors to the difference in stress among boys
and girls.
2. LIFE STRAINS AMONG COLLEGE STUDENTS
Ongoing life strain and circumstances such as ill health, a bad marriage,
frustrate work environment of financial pressure-can gradually pull people down.
Overtime, people can become more vulnerable and less able to handle even
relatively small problem or change. Emotional stress is a well known aspect of
contemporary world. Many students suffer from emotional strain and anxiety as they
have to face various educational problems sometimes the expectation also produce
anxiety. One is usually unaware that headache, backaches, indigestion, increased
blood pressure and fatigue are due to emotional stress and strain. Unpleasant
emotions like aggressiveness, hatred, rage and jealousy may not only lead to a
number of illness but also cause depression and chronic fatigue because of
excessive production of stress hormones. There are so many events untold that
create immeasurable strenuous situations for the college students.
Let see some research studies according to life strains and college students.
Agrawal and Naidu (1988) conducted a study on the impact on desirable and
undesirable event on health. The scale of stressful experiences of students and a
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strain measure were administrated to 100 students. The correlation for undesirable
events was higher than those for desirable and ambiguous events.
It was also observed that distress was a more sensitive measure of
stressfulness in comparison to change. Regression analysis revealed that
undesirable events alone were significantly predictors of strain.
Zuckerman (1989) found that women report stress in regards to their family
and in their concern for their own mental health. Additionally, while men reported an
increase in activity level in response to the stress, women reported symptoms of
depression and anxiety and were more apt to express their feelings.
Albuquerque, Rao, Subbakrishna, Rao and Prabhu (1990) examined strains
compared in psychologically distress and non distress college students. They found
that frequent strains like parent pressure conflict with authority figures both at home
and in college and personal and sexual concerns. They did not find, however,
subjective stress related to gender.
Financial problem creates life strains on college students.
M. Rajmanikam studied economical position of parents and adjustment
problems on 300 female University students. The results show that the students from
rich families are well adjusted while students from low income group show more
problems.
Srinivasan (1986) studied stress and coping among college students. Life
events, life strains and coping behavior were investigated on 540 female college
student in 1st, 2nd and 3rd year of Arts and Science Courses. The results were
computer analyzed for 504 subjects. It was found 70% college students experienced
more than 4 life strains.
54
Albuquerque (1987) studied Coping behaviour of college students in relation to
life stress and strain on 421 under graduate. The result revealed that college
students experienced five kinds of life strains.
Life strains cut across family, education and personal areas. Male experienced
greater number of life strains and more distress than female. Life stress and strain
were significantly related to the health measure.
Discrimination or segregation on the basis of caste or social status leads strain
on students. M. Rajmanikam studied 300 female University students on adjustment
problem. The result show the difference between schedule caste community and
forward community were very wide and were significant at 0.01 level means students
who born and brought in socially and economically disadvantaged situation might
often experience all kind of discomforts and inconvenience and these created stress
and strain on students.
Shenoy (1992) studied a sample of 164 disturbed and 171 normal small
students and reported chronic stressors in the disturbed group. These stressors
consisted of alcoholism in the father and neuroticism in the mothers. The fathers
were often indifferent while the mothers were hostile rejecting or over protective or
over ambitious. Also the siblings were hostile and disturbed children had difficulties
with the peers. The study suggested that chronic stressors (strain produced) at
whom with peers had significant association with psychiatric problem.
The outcome concern would impede task performance and also impairs health.
Pande’s (1990) two separate investigations which were carried out to examine the
moderator role of Anasakti (means detachment of the spiritual principle; the
basis of consciousness, from the body and ego is a means towards Self
realization) in the stress-strain relationship. In the first study an effort and outcome
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orientation scale was developed to assess the relative emphasis which students
place on either task related activities or anticipated outcomes. It was found that
students high on outcome orientation perceived greater distress when they
encountered stressors and manifested greater symptoms of strain compared to
students high on effort orientation.
In the second study the scale measuring the other aspect of Anasakti was
developed. The major finding of this study was that those who were more Anasakti
felt significantly less distressed and exhibited fewer symptoms of strain.
A cross Cultural Study of the moderator role of Anasakti was conducted by Dr.
Ira Roseman and Camde, USA on 14o and 287 Indian Universities’ Students.
The Anasakti scale had 22 items for both group. It was found that Anasakti
was associated with lower level depression and anxiety.
Deming, Chase and Karesh (1996) studied of college students’ health
behaviour. College freshman from families with alcoholic parents viewed the families
as less healthy and had more problematic family relationship than those with non-
Alcoholic parents.
Shailendra Kumar, Ramendra Kumar and Dharmendra Kumar Singh
studied behavior problem in children of alcoholic dependent parents. They took
sample consisting of students from 30 normal families and 30 alcohol dependent
families of the age 8 to 14 years. Finding of the study showed that student of alcohol
parent were having more behavioral and emotional problem as compared to non
alcoholic parent.
The research at the University of California at Berkeley investigated the
Hassles of college students of middle aged, white and healthy professional. Each
group has some similar hassles; losing things, concern about Physical Appearance
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and too many things to do. Each group had different concern too. Students were
stressed by wasting time, not doing as well as they would like and loneliness. These
are major life change but chronic conditions.
Caplan et al. (1985) examined the hypothesis regarding the effects of
subjective, current and retrospect and anticipated person- environment fit on
effective and somatic strain and well-being on a group of 207 students preparing for
Annual Academic Examination of an Indian University. The result showed that
cognitive poor fit had a greater effect on predicting high level of strain across all time
frames but was best in the case of past and current frames.
2.4 COPIND BEHAVIOUR AMONG COLLEGE STUDENTS.
Research have used a number of perspectives over the years to understand
stress and coping. Coping is central to the management of stress inducing situation.
When the individual are under the constant stress, it makes extra demands on their
resources. The stress state is painful to persons and they desire prevention or relief,
or else cope with. They have the option of using array of overt and covert coping
strategies. The development of coping as a problem solving behavior has highlighted
the role of cognition as the person has to appraise the stressors as relevant and
threatening to one self. (Lazarus and Launier, 1978)
Srinivasan (1986) examined stress and coping strategies among 508 female
college students in arts and science by using life event, Life strain, Inventories and
Coping Checklist. Majority of students reported problem oriented coping behaviors,
while use of alcohol, drug, and seeking sexual comfort are infrequently report coping
behaviour.
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Prakash and Bhogle (1994) examined 232 male and female adults and found
female using significantly more emotional oriented coping strategies compared to
male, they also relationship with found that psychological distress has significant use
of emotional-oriented coping.
Verma, Duggal, and Supriya (1995) studied effective coping in 120 males and
85 female college students finding indicated that college students with difficult
situation in a mature manner type withdraw from problems faced in life. Males
occasionally sought refuge in alcohol or drug to escape from their problem and
female resorted to prayer and hoped for the better. Female tend to be more upset
emotionally than males who tried to solve the problems.
Forsythe and Compas (1987) studied the relationship between emotiona
distress and coping in college populations,they found that psychological symptoms
varied according to the match between appraisals of events and way of coping with
these events. The use of problem focused coping was associated with fewer
psychological symptoms when situations were appraised as controllable
Kolens, Hartley and Murdock (1990) studied coping in college students they
found that middly depressed college students relied more coping through palliative
strategies and experienced more stress then none depressed students.
Folkman and Lazarus (1980) reported a significant relational between
improved emotional state and the use of coping strategies. Avoidance and
distancing strategies were associated with a worsened emotional state.
Billings and Moos (1981, 1984; Pearlin &Schooler, 1978) have reported that
coping through active problem solving or reframing the meaning of an event, was
related to fewer health symptoms, whereas coping through a avoidance was
associated with more symptoms.
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Arthur (1993) the degree of emotional distress reported by post secondary
students suggests that many students are ill equipped to cope with situations they
oerceive to be demanding.
Myers, Sanders, and Vetta (2000) in a study of 178 (14-19 years) students
observed that the violence experienced is significant predictors of post traumatic
stress symptoms, but not a preferred coping strategy.
Feenstra, Banyard, Rines and Hopkin (2001) found that among the first year
college students; family conflict, family coping and individual coping are positively
related to their adaptation in college.
Muris, Schmidt, Lambrius and Meesters (2001) reported that in their 373
normal adolescents, the high level of parent rejection, negative attribution, passive
coping and low level of active coping and self efficacy precede depression.
Kiran Rao, Shanaz, and Subbakrishna (2000) conducted a study on stress and
coping behavior among 258 male and female undergraduate students they reported
female preferred distress-reducing strategies and social support and utilization, while
male reported active behaviour method including high-risk coping behavior.
Tandon (1986) hypothesized that those who cope with life stresses without
impairing their health would be more positive philosophy of life and perception of
meaning even while suffering. She admitted 85 item stress skill to 540 students. The
group who reported fewer symptoms were designated the superior health and more
symptoms were inferior health group. It was found that the superior group had a
positive self image, thought well of the others, perceived a positive meaning in
suffering and believed that prayers helped. The inferior group perceived God has
being capricious and unjust, believed more external locus of control and harassed by
negative thoughts.
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Tiwari (1986) studied trust as a moderator of the relationship between stress
and health. Sample comprised 502 undergraduate and post graduate students. The
results showed that trust had some moderating influence even when all varieties of
stress were considered. The correlation between all stresses and symptoms were
lower for high trust group.
Sinha and Pandey (1985) examined 5 dimension of coping with problem in
economic, family, personal, and social aspects of life. In sample of university
students the result showed that the use of coping dimension varied with nature of
problems faced by the individual.
Mishra and Ganguly (1984) have investigated coping with stresses resulting
from cultural transaction among a group of African Students studying in India. They
found that students with high psycho-social competence use more problem-focused
coping, and fewer amounts of wishful thinking and self –blame than their low
competent counter parts. In addition they show greater amount of positive effect,
positive self- perception and fewer amounts of somatic complaints and negative
affect than low competent students. The relationship of coping strategies with health
measure also differs for the two groups.
Sinha and Mishra (1983) have studied the coping strategy of under privileged
University Entrants. They noted that disadvantaged students used conformity, feeling
of inadequacy, withdrawal and ignoring the situations more that the advantaged
students.
Professor Thomas .C, Froehle and colleagues investigated relationship
between coping style and personality correlates gender, age, self efficacy, self-
esteem and desirability of control in a total of 444 Indian College students. Results
showed gender and age difference in the selection of coping style. Women selected
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wishful thinking and passive acceptance and distancing more often than men while
young participant selected wishful thinking and passive acceptance more often than
older participants.
Miska, Mc Kean, West and Russo (2000) tested 240 students (Mean age 21
years) and 67 faculty (42 years) and found considerable mismatch in perception as
well as in reaction to academic stress.
Utsey, Ponterotto, Renolds and Cancelli (2000) compared 137 female and
76 male college students and noted that female preferred avoidance coping for
racism experienced on a personal level.
The college students being more mature and outspoken they find stress and coping
unavoidable. Female tend to use more emotive strategies and male use more
problem focused strategies. Verbal expression of worry has been considerate
acceptable for females, as it elicited helpful social support (Cohen and Wills, 1985)
but not males.
Jung (1993) examined the difference among 85 college students of which 52
were female and 33 were males. Those having high stress used more avoidance
coping. Females worry more than males and worrying has been found related to
higher level of physical and psychological symptoms.
Lindquist, Carlsson, and Sjoden (2000) assessed coping style of Swedish
students and observed greater use of confirmative and emotive strategy. Young
female used more optimistic, evasive, emotive and supportive coping.
Sinha, Wilson, Watson (2000) compared 118 Indian and 344 Canadian (16-25
years) students. They reported Indian having less stress and using more emotional
focused strategies than Canadian students.
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Robbins, and Tanck (1994) in a study of 84 undergraduate students which 44
males and 40 females and found the informal social support as their preferred choice
over the formal sources as 95 percentage students in their study preferred friends,
75 percentage family member, 17 percentage talking to someone living nearby and
caring, and only 3 percentage from a psychologist. They also found gender
difference in coping behavior as males were found more individualistic and problem
solver.
A recent study by Yeh, Inose, Kabori and Chang (2001) of 240 college
students was done in Japan. It has been found that students tend to use family and
friends when coping with personal difficulties, only 4.3 percent sought professional
help.
In study of stress and coping on 120 Black South African students (14 to 10
years), Spangenberg and Henderson (2001) reported that these students
experience stress more intensely than others in the literature, scholastic and career
problems are the most relevant stressors to them and home the least. The most
preferred coping strategy has been solving family problems and the least preferred
of seeking of support, and there is a negative relation between intensity of stress and
the coping strategy of ventilating feelings.
A study of 242 high school students in Slovak Republic, Fickova and Korova
(2000) noted that the female often preferred the strategy of emotional social support,
positive re-interpretation, instrumental social support, and acceptance, while male
preferred positive interpretation planning, active coping and acceptance. Both
showed little preference for drug use, behavioral disengagement, religion and denial.
Wills, Sandy, Yaegr, Cleary and Shinar (2001) tested 1668 students and
noted higher effect of life stresses among female than male. They found the behavior
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coping inversely related to the initial use of substance. Close relationship help
female in coping with the stressors at the individual level, as they feel uninhibited to
disclose and discuss their problem. They share the concerns and received advice
beyond their needs.
Swift and Wright (2000) on their testing of 60 female college students reported
that their sense of global belonging self esteem and social support have important
buffering effect on their interpersonal stressors.
Graham, Furr, Flowers and Burke (2001) have reported the positive role of
religion and spirituality on coping with stress in a survey of 115 graduate students.
Depression has been found related to educational and increases with age (Miech
and Shanahan, 2000)
In examination of 300 college students Hearted and Vanacek (2000) noted the
importance of family environment in coping with all situations, particularly for
females. An emotionally responsive democratic family environment and active
coping are necessary to deal effectively with stressors and its psychological impact
while an enmeshed and conflicting environment and the use of avoidance strategy
encourage mal-adaptive behavior like drug use.
CHAPTER: III
METHODOGOLY
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3.1 INTRODUCTION:
The scientific approach is one of the modes by which people have attempted to
understand their environment and themselves. The scientific approach is grounded
on set of fundamental assumption that is proved and provable. They are necessary
prerequisites for the conduct of the scientific discourse and represent those issues in
the area of the philosophy of science that is termed as epistemology, the study of the
foundation of knowledge.
Science is not united by its subject matter but rather by its methodology. What
set the scientific approach apart from other modes of acquiring knowledge is the
assumption upon which it is based and its methodology. The scientific methodology
is system of explicit rules and procedure upon which research is based and against
which claims for knowledge are evaluated. It is a self corrective process and it
release upon the method of developing and testing hypothesis for assured
conclusion.
Scientific knowledge is knowledge provable by both reason and experience.
Logical validity and empirical verification are the criteria employed by scientist to
evaluate claims for knowledge. These two criteria are translated into the research
activity of scientist through the research process.
The research process can be reviewed as an overall scheme of scientific
activities in which scientist engage in order to produce knowledge. It is the paradigm
of scientific inquiries. The research process consists in seven stages which are
problem, hypothesis, research design, research tools, sample, procedure and
statistical analysis.
Thus, the research process start with a problem and ends in a tentative
empirical and critical investigation of hypothetical propositions above the presumed
relation among natural phenomenon. The scientific research is systematic control
and empirical.
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Each and every research process start with a problem, the basic element of
research, with help to transform an idea into concrete research operation. Research
problem can be derived from theories, directly for observation, intuitively or from
combination of these probably the greatest source of problem is the professional
literature.
For any research planned and procedure is necessary. About the research,
Kothari (1985) says; Research in common parlance refers to a research for
knowledge. Also Redman and Moray define, Research as a systematized effort to
gain new knowledge. That’s why a plan is a foundation of research to fulfill the
objectives one must formulate a definite research design accordingly. To present
study is a hypothesis-testing research study. Hypothesis-testing research studies,
experimental studies, are those where the researchers test hypothesis of causal
relationship between variable.
A number of investigation have examined the influence of stress on health but
the influence of psychological distress on life events, life strain and coping behaviour
of under graduate studding in Arts, commerce and Science streams students has
been hardly examine by any investigation in India. Hence, this is a new dimension in
research.
The students are exposed to various kinds of rapid and drastic changes that are
taking place around them. The scientific, industrial and technological advancement
create the enormous need for technically trained men. The increase of population
and unemployment problems and as a result of this the neck to neck competition and
rivalry put the young mind in sever anxieties and uncertainties. Also on the other
side there was an irrational craze for western life style. A third force that is fast
intoxicating the minds and behaviour of young and old is the modern media, the
motion picture and TV. The modern youth or students dose not find sufficient time
even take care of himself. Developed nation learned to adjust to any change and
adept the style of life suitable to the time. But in India, this is not occurring and also
not easy for the youth. During the period young adulthood of the college student,
certain incident in their life cause a crises of adjustment and these incidents results
in braking down their normal life and they get frustrated after several emotional
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upsets. The reaction to frustration is distress. Our civilization makes life more
complex and even hazardous. Students are likely to be thrown into more highly
impersonal and more competitive and social relationship. The insecure students are
subject to many discomforts, anxieties, frustrations, fears and compensatory action.
They struggle for good adjustment.
Students react to college in a variety of ways. For some students college is
stressful because it is an abrupt change from high school. For others separation
from home is source of stress. Although some stress is necessary for personal
growth to occur, the amount of stress can overwhelm a student and affect the ability
to cope. Since World War II changes in American higher education include growth in
the size and complexity of institutions and increased diversity among students. A
consequence of that rapid growth has been a loss of personal attention to students.
In 2003 Professional Psychological research and practice published and result of
study involving over 13000 college students on mental health related problems over
30 years period of time.
A number of investigation have examined the influence of stress on health but
the influence of psychological distress on life events, life strain and coping behaviour
of under graduate students studying in Arts, commerce and Science streams has
been hardly examine by any investigation in India. Hence, this is a new dimension in
research.
3.2 THE AIM OF THE PRESENT STUDY:
Today’s college students are presenting with more serious psychological
problems then students from fifteen to twenty years ago. The issue of college
student mental health has garnered considerable attention in recent years. Today’s
college students have been portrayed as generally afflicted with more serious mental
health problems then students in the past. But is this an accurate characterization
of today’s students? Some evidence dose suggest that growing number of college
students are experiencing emotional problem of a serious nature, but much of the
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evidence is based on the perceptions of college counselors. Today’s students might
be particularly susceptible to certain form of distress. Even the transition and
adjustment to college, a common developmental struggle during the first year at
college, may be becoming more stressful than ever for many students. The result of
survey conducted by the UCLA Higher Education research Institute suggest that the
first year of college may take a big toll on the emotion and physical wellbeing of
college students. More than 3600 first year students at fifty colleges were surveyed
during orientation and then again at the end of the first year. When their responses
from two different time periods were compared, some startling results emerged.
First, there was a marked decline in the rating of emotion and physical health.
Second, there was significant increase in the number of students that reported
feeling depressed. Third, there was a significant increase in the students that
reported feeling overwhelmed.
Other report indicate that significant number of today’s students experience
depression. In the survey conducted by The American College Health Association, a
high percentage of students reported hopeless and depressed to the point where
they could be barely function. Researcher at Kansas state university found that the
number of students who come for counseling because of depression increase
significantly between 1988 and 2001, through the specific level of depression in
these cases was not reported. There is research evident to suggest that today’s
students may experience anxiety at higher level than even before.
Cases of psychological and emotional disturbance among students were
observed many years ago. Indeed, the age of onset for many mental health problem
is during the traditional college age years (18th to 24th). Thus, a certain percentage of
students always first experience serious mental health problems while in college.
Graduate students tend to lack of the time and/or the opportunity to developing
interpersonal relationship. Many events and strains produce distress in graduate
students and its lead to fear of academic failure.
Many stressful life events and life strains have given rise to distress in youth of
today. College students are subject to massive input of stresses which require
successful and even changing coping strategies. Less or unsuccessful coping often
result in anxieties, depression, heavy drinking and host of other mental health
problems.
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The present research study has been designed to find out the psychological health
(distress) of college students studying in different streams. Also the find out, is the
Psychological health affect their stressful life events, life strains and coping
behaviour ?
In the light of above discussion in the statement of the problem of the present
investigation is:
“A STUDY OF LIFE EVENTS, LIFE STRAINS AND COPING BEHAVIOUR IN
PSYCHOLOGICALLY DISTRESSED AND NON-DISTRESSED COLLEGE
STUDENTS”
3.3 THE OBJECTIVES OF THE PRESENT STUDY:
Some of the objectives were framed to study the problem. The objective furnished
as under.
. 1. To examine the life events, life strains and coping behaviour in
psychologically distressed and non-distressed College Students.
2. To study the effects of gender on life events, life strains and coping
behaviour in psychologically distressed and non-distressed college
students.
3. To know if the various study streams make any Difference on stressful
life events, life strains and coping behaviour in psychologically
distressed and non-distressed college students.
4. To assess the relation between stressful life events, life strains and
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coping behavior in psychologically distressed and non-distressed
college students.
3.4 THE NULL- HYPOTHESIS:
1. There is no significant difference among mean score of stressful life events
with reference to distressed and non-distressed college students.
2. There is no significant difference among mean score of stressful life events
with reference to gender (male-female) of college students.
3. There is no significant difference among mean score of stressful life events
with reference to study streams (Arts, com., Sc.) of college students.
4. There are no interaction effects of distressed and non-distressed group,
gender and study streams on life events of college students.
5. There is no significant difference among mean score of life strains with
reference to distressed and non-distressed college students.
6. There is no significant difference among mean score of life strains with
reference to gender of college students.
7. There is no significant difference among mean score of life strains with
reference to faculty of study of college students.
8. There are no interaction effects of distressed and non-distressed group,
gender and study streams on life strains of college students.
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9. There is no significant difference among mean score of coping behaviour with
reference to distressed and non-distressed college students.
10.There is no significant difference among mean score of coping behaviour with
reference to gender of college students.
11.There is no significant difference among mean score of coping behaviour with
reference to study streams of college students.
12.There are no interaction effects of distressed and non-distressed group,
gender and study streams on coping behaviour of college students.
13.There is no relation between stressful life events and life strains of distressed
and non-distressed college students.
14.There is no relation between stressful life events and coping behaviour of
distressed and non-distressed college students.
15.There is no relation between life strains and coping behaviour of distressed
and non-distressed college students.
3.5 THE VARIABLES OF THE PRESENT STUDY:
3.5.1 Independent variables:
(1) Group of students: Classified into two categories.
1. Distressed.
2. Non-distressed.
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(2) Gender: Classified into two categories.
1. Male
2. Female.
(3) Study streams: Classified into three categories.
1. Arts.
2. Commerce.
3. Science.
3.5.2 Dependent variable:
1. Stressful Life events.
2. Life strains.
3. Coping behaviour.
3.5.3 Control variable:
1. In the study only third year B.A, B.Com and B.Sc
Students were selected.
2 In the study only English knowing students were
Selected.
3. The study was confined to colleges of the
Ahmedabad city only.
3.6 THE RESEARCH DESIGN:
The research design was planned into following two sections:
SECTION 1:
In the first section, independent variable like the group of students, gender and
study streams were selected and stressful life events, life strains and coping
behaviour selected as a dependent variable. For this purpose, 2x2x3 factorial
design prepared with equal number of subjects in each cell. The independent
variable at two levels: distressed and non-distressed students. The gender of the
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students varied at two levels: male and female and faculty of study varied at three
levels: Arts, Commerce and Science for the factorial design.
Table 3.1
THE NATURE OF THE VARIABLES
SR.
NO
Name of variables Sign Type of
variable
No of
level
Name of level
1 Group of students A Independent 2 A1 distressed
A2 non-distressed
2 Gender B Independent 2 B1 Male
B2 Female
3 Study of stream C Independent 3 C1 Arts
C2 Commerce
C3 Science
4 Stressful life events _ Dependent _ __
5 Life strains _ Dependent _ __
6 Coping check list _ Dependent _ __
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Table 3.2
THE NATURE OF THE SAMPLE
Distressed students (A1)
n=240
Non-distressed students (A2)
n=240
Male (B1)
n= 120
Female (B2)
n=120
Male (B1)
n= 120
Female (B2)
n=120
C1 C2 C3 C1 C2 C3 C1 C2 C3 C1 C2 C3
Arts Com. Sci. Arts Com. Sci. Arts Com. Sci. Arts Com. Sci.
40 40 40 40 40 40 40 40 40 40 40 40
SECTION 2:
In second section it was planned to study the relations between stressful life
events with life strains, stressful life events with coping behaviour and life strains with
coping behaviour of college students. For this, according to the null hypothesis 13 to
15 were formed. To test these hypotheses it was decided to use correlation
technique.
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3.7 THE SELECTION OF THE SAMPLE:
The main purpose of the present research was to find out the relations of life
events, life strains and coping behaviour in psychologically distressed and non-
distressed college students. For this study sample was selected from Ahmedabad
city. The probability representation stratified simple randomization technique was
used. The principle of randomization provides protection against the effect of
extraneous factors. The variations caused by extraneous factors can all be
combined under the general heading of CHANCE for a better estimation of the
experimental error the randomization technique was applied.
The lists of colleges were collected and accordingly various places were visited
for data collection. In the beginning 400 from Arts, 400 from Commerce and 400
from Science college students were selected. For this selection randomization
technique was used. Then general health questionnaire (GHQ) and personal data
sheet along with stressful life event inventory, life strain inventory and coping check
list were administrated to them. On the basis of score obtained on GHQ, two groups
of students were classified viz distressed and non-distressed. Based on GHQ score
480 students (240 distressed – 240 non-distressed) selected randomly from various
colleges of Ahmedabad city. Among each group of 240 students, 120 male and 120
female each having 40 from Arts, 40 from Commerce and 40 from Science were
selected.
Thus the whole sample size (n = 480) was decided on the basis of planned
research designed i.e. 2x2x3 factorial design having equal number (n=40) of
respondents in all respondents in all twelve cells.
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FIGURE 3.1
THE SAMPLE SELECTION.
n=40
ARTS
120
MALE
120
FEMALE
240
DISTRESSED
n=40
COMM.
n=40
SCI.
n=40
ARTS
n=40
COMM.
n=40
SCI.
n=40
ARTS
n=40
COMM.
n=40
SCI.
n=40
ARTS
n=40
COMM.
n=40
SCI.
120
MALE
120
FEMALE
240
NON-
DISTRESSED
480
TOTAL
SAMPLE
76
3.8 THE RESEARCH TOOLS:
For the study the following tools were selected.
3.8.1. Personal data sheet:
The personal information of the respondents included in the research is
Very useful in the research. For this purpose, personal data sheet was
Prepared. It includes age, gender, and study of year, stream and medium
of language.
3.8.2. The general health questionnaire (GHQ)
The 28- items scaled version of the original GHQ (Goldberg, 1972) was
used. It is used as a screening test, the scoring method is simpler 0-0-1-1
28-item GHQ is proposed consisting of 4 subscale; somatic symptoms,
Anxiety and insomnia, social dysfunction and severe depression. The
Response range from better than unusual to much worse than usual. Its
measure psychological distressed and non- distressed symptoms or
levels. The threshold score suggested by author is 4/5.
Reliability and Validity:
The GHQ possess high reliability and validity. It is administered to a
sample of 200 patient by clinical groups based on the clinical assessment
using the clinical interview schedule (Goldberg 1972). The questions
correctly identified 58% case with cutting score 4/5 (sensitivity 88% and
specificity 84.2%). The correlation coefficient between four subscale and total GHQ
score was found to have adequate internal consistency (alphas ranged from
.69 to .90). The GHQ shows adequate consistency and reliability.
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3.8.3. Stressful life events inventory (Ravthi, 1986).
A modification of the tools used by Ravthi, 1986 was used. It is open-
ended and consists of 56 discrete events covering 7 different areas of
stress. A one year time was used and events were dated to the nearest
month. Scoring of the inventory is most easy. You have count the number of
response where the individual has tick mark YES only.
Reliability :
The stressful life events inventory possess high reliability. The reliability
Coefficient were determined Split-half and test-retest method. For split-
half, The correlation between odd and even items was calculated and
corrected by Spearman-Brown formula. Similarly, in case of test-retest
method, the inventory was again administered on a sample of 100
students after a period of 14 days. The reliability coefficients are 0.84
(split-half) and 0.87 (test-retest).
Validity:
The content validity was ensured through method of selection and
classification of items. It is widely used scale and consistency coefficient
are satisfactory.
3.8.4. Life strains inventory (Ravthi, 1986)
The inventory constructed by Ravthi. It was modified and used by Rao
(1989) was used. It is open-ended and consists of 24 items covering
ongoing stressors in three areas. The dimensions measures are duration of one
year and dated to the nearest month. Scoring of the inventory is most easy. You
have the count the number of response where the individual has tick mark YES
only.
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Reliability:
The life strains inventory possess high reliability. The reliability of SLE has
been found only through test-retest method. Retest given after a period of
14 days. The Inventory was administered on a sample of 100 students
after a period of 14 days. The test- retest reliability is 0.82.
Validity:
The Life strains Inventory was validated against, Youth problem Inventory
developed by Dr (Mrs.) M. VERMA (1990). The two Inventory scores
yielded a positive correlations. This study was conducted on a sample of
200 students of four educational groups. Pearson’s correlation is
mentioned below:
Table
Validity - Coefficients of the Inventory.
Areas Validity Coefficients
Family 0.82
Educational 0.80
Personal 0.83
3.8.5. The coping check list (CCL): (Rao, 1986)
The coping check list (CCL) has subscales developed on an A priori
basis and validated in a normal, adult, community sample by Rao, 1986.
It is open-ended consists of 76 items relating to things that people do in
time of stress in general, and is scored on a yes-no format. For each YES
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response 1 score is to be given.
Reliability and Validity :
The test-retest reliability is 0.74 and the internal consistency (alpha
coefficient) is 0.83 indicating adequate reliability.
3.9 THE PROCEDURE OF WORK
The purpose of the present investigation was to study the stressful life events,
life strains and coping behaviour of the distressed and non- distressed college
students. For this study it was decided to select 480 students (240 distressed and
240 non-distressed). Initially, list for all these categories of students were prepared.
To prepare the list of various Arts, commerce and science colleges, with the help of
record of Gujarat University was used.
In this way three groups were prepared, from each group in the beginning 400
English medium students randomly selected. Personal data sheet and GHQ along
with SLEI, LSI and CCL were administered. And information was collected. Based on
GHQ score and keeping in view other independent variables (gender and faculty of
study), finally 480 students (240 distressed and 240 non-distressed) were randomly
selected. The investigator obtained helping getting necessary co-operation from
professors and students, and assured them that responses would be kept strictly
confidential and would be utilized for research purpose only. After that the data were
collected according to their convenience.
3.10 THE STATISTICAL ANALYSIS:
Collected data were analyzed by appropriate technique. To study the impact of
group of students gender and faculty if study on life events life strains and coping
behavior of students mainly factorial design was prepared. To test the hypotheses
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number 1-12, framed from this factorial design, analysis of variance ANOVA and T-
test were used so as to study the influence of main and interactional effects of the
three main independent variables on dependent variables.
Karl Pearson’s product moment correlation technique was used to assess the
relationship between life events, life strains and coping behavior of college students
(hypotheses no. 13-15)
CHAPTER IV
RESULTS
AND
DISCUSSION
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CHAPTER –IV
DISCUSSION AND INTERPRETATION OF RESULTS.
4.1 INTRODUCTION
The aim of the present investigation was to find out the effect of Distressed and
Non-distressed group of students, gender and study streams on stressful life events,
life strains and coping behaviour of the college students in Ahmedabad city. For this
purpose data were collected from a sample of 480 College students. Personal data
sheet, general health questionnaire, Stressful life events inventory, life strain
inventory and coping checklist were used for data collection.
The most important task of every research is analysis and interpretation of the
collected data. The scored data was classified keeping in view, the objective of the
research and statistical analysis was carried out to examine the null-hypothesis (no
1-15) framed for the study. The analysis was carried out by using appropriate
statistical technique, as analysis of variance (ANOVA), Post ANOVA T-test,
correlation and Duncan’s Multiple Range test. The entire study divided by two
separate parts. Therefore, the results and discussion of the study are also in two
parts.
The first part of the study, distressed and Non-distressed group of students,
gender and study streams were selected as independent variables and the stressful
life events inventory, life strains inventory and coping check list were selected as a
dependent variable. It was intended to study whether the Distressed and Non-
distressed group of students, gender (male-female) and study streams (Arts,
Commerce and Science) play any roll on stressful life events, life strains and coping
Behaviour of college students.
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The second phase was planned to study relationship between stressful life events,
life strains and coping behaviour by correlation method for analysis.
Section-1
4.2 Stressful life events (SLE.), life strains (LS.) and coping
Check list (CCL.) according to various variables.
The main objective was to study stressful life events, Life strains and Coping
behaviour of college students with different group of students, gender and study
steams. For these purpose, 2x2x3 factorial design was framed. Keeping in a view
this design, in total 12 cells were framed where by number of respondents was kept
equal (n=40) in all the cells. Based on the scores of the GHQ, respondents were
categorized in two groups: Distressed and Non-distressed. Each of this group was
categorized into two groups: male and female. Again in these two groups was sub-
divided into three sub-groups: Bachelor of Arts, Commerce and Science. The total
sample comprised of 480 under graduate college students. To prove that, null-
hypothesis (No 1 -12) was framed for this phase and the statistical technique
Analysis of variance (ANOVA) was used. Conclusions were arrived based on F-
values.
4.2.1 Impact of the group of students, gender and study streams on
stressful life events.(SLE)
Obtained data were analyzed by three way analysis of variance (ANOVA) and
interpreted in term of group of students, gender and study streams on SLE. For that,
null-hypothesis (no- 1 to 4) was framed. According to 2x2x3 factorial design for all
12 cells, the mean score and SD of SLE are reported in table 4.1
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Table 4.1
The Mean score and SD of SLE (total score) according to the students, gender
and study streams.
Group of
Students Gender Streams Mean S.D. N
Distressed
Male
Arts 22.15 10.20 40
Commerce 18.25 9.37 40
Science 21.98 10.78 40
Total 20.80 10.15 120
Female
Arts 19.70 8.18 40
Commerce 13.50 6.54 40
Science 21.48 11.84 40
Total 18.23 9.68 120
Non-
distressed
Male
Arts 7.80 5.43 40
Commerce 6.10 4.02 40
Science 6.40 4.40 40
Total 6.77 4.68 120
Female
Arts 7.00 4.55 40
Commerce 5.68 2.64 40
Science 6.00 4.06 40
Total 6.22 3.85 120
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Table 4.2
Showing Results of ANOVA on stressful life events.
Source of
variance
Sum of
squares df
Mean
square F Significance
A ( group) 20319.019 1 20319.019 367.46 **
B
(gender) 289.86 1 289.86 5.24
*
C
(stream) 1082.704 2 541.352 9.79
**
A x B 123.019 1 123.019 2.23 NS
A x C 629.038 2 314.519 5.69 **
B x C 91.679 2 45.840 0.83 NS
A x B x C 91.363 2 45.661 0.83 NS
Within
group 25878.325 468 __ __ __
Total 129651.00 480 __ __ __
** P < 0.01 * P < 0.05 NS = Not significant
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Table 4.3
Showing Mean and Mean differences on the Stressful life events.
Independent Variable N Mean Mean Difference
Distressed students (A1) 240 19.51
13.01
Non-distressed students (A2) 240 6.50
Male (B1) 240 13.78
1.55
Female (B2) 240 12.23
Arts (C1) 160 14.16 C1-C2 3.28
Commerce (C2) 160 10.88 C1-C3 0.20
Science (C3) 160 13.96 C2-C3 3.08
Table 4.4
Post ANOVA T- test of Study streams on stressful life events.
.
Study Streams N Mean SD t Sig.
Arts (C1) 160 14.16 10.01 3.25 0.01**
Commerce (C2) 160 10.88 8.10 0.15 NS
Science (C3) 160 13.96 11.50 2.43 0.05*
** P < 0.01 * P < 0.05 NS = Not significant.
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Table 4.5
Showing Mean scores of Stressful life events. (AxB)
Table 4.6
Showing Mean scores of Stressful life events. (AxC)
Students  → 
Study streams
           ↓ 
Distressed Non-distressed
(A1) (A2)
Arts (C1)
Commerce (C2)
Science (C3)
20.93 7.40
15.88 5.89
21.73 6.20
    Students  → 
    Gender   ↓ 
Distressed Non-distressed
(A1) (A2)
Male (B1)
Female (B2)
20.80 6.77
21.48 6.22
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Table 4.7
Summary of Duncan’s Multiple Range test for significance of mean difference
of interaction: AxC (students and study streams) on SLE.
Groups A2C2 A2C3 A2C1 A1C2 A1C1 A1C3
Means 5.89 6.20 7.40 15.88 20.93 21.73
X
X-Xj
0.31 1.51 9.99** 15.04** 15.84**
1.20 9.68** 14.73** 15.53**
8.48** 13.53** 14.33**
5.05** 5.85**
0.80
**p<0.01
Table 4.8
Showing Mean scores of Stressful life events. (BxC)
Students  → 
Study streams
           ↓ 
Male Female
(B1) (B2)
Arts (C1)
Commerce (C2)
Science (C3)
14.98 13.95
12.18 9.59
14.19 13.74
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Table 4.9
Showing Mean scores of Stressful life events. (AxBxC)
Students
Gender
Study streams
Distressed Non-distressed
(A1) (A2)
Male Female Male Female
(B1) (B2) (B1) (B2)
Arts (C1)
Commerce (C2)
Science (C3)
22.15 19.70 7.80 7.00
18.25 13.50 6.10 5.68
21.98 21.48 6.40 6.00
4.2.1.1 SLE. With reference to the group of students.
College students were categorized into two groups: Psychologically distressed
and non-distressed based on their scores on General health questionnaire. (GHQ).
The results of ANOVA on stressful life events score table 4.2 is consulted and
it is found that F-ratio for group of students is 367.46, which is significant at 0.01
levels. That means distressed students significantly differ on stressful life events
score as compare to Non-distressed students. Table 4.3 the mean score of
Distressed students exhibited the highest score 19.51 and non-distressed students
exhibited lowest score 6.40. Difference between mean score of two group is
13.01. It is clearly said that significant difference existed between distressed and
non-distressed college students on stressful life events scores. Thus the null-
hypothesis is rejected.
In the present study result revealed the psychologically distressed students
experience more life events compare to non-distressed students. Undergraduate
students face a number of life events placing them at high risk for developing
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negative effect and psychological problems. They experiences psychological
distress life, anxiety, depression, loss of interest or pleasure, feeling guilty or low
self-worth, disturb of sleep and appetite and poor concentration . Also a physical
health related stress like anemic problems, felt tired, experience dizziness, their
physical appearance, under weight and problem of pimple. These all may be due to
the fact that, the college students exposed to more and less similar information,
pressure and expectations of parents, teachers and society, to identify their own
future and performance to become successful in their students life.
Mathews and Glass (1981) observed not every life events but in modern
society, the person is always experiencing competition, frustration and pressure.
Mathur, Kaur and Nehra (1992) studied on 80 psychological disturb (distressed)
students and they found higher association between number of life events and
disturbance. This result proved that fact that distressed students experience more
stressful life events compare to non-distressed students. So, experience of greater
stressful life events leads to develop psychological distressed. It is well known fact
that stressful life events leads to variety of health hazards or impairments. Also it is
linked to low psychological well-being or ill-health and depression. Recent
observation about college students, have suggested that mild form of depression are
common in this group. Certainly, we know that suicide is a rapidly increasing
problem among college students, and it is also possible that to some extent the
dropout problem is a consequence of depression. They have lost faith in their
parents and society.
Many students faced financial problem, this may be because college students
have some extra financial commitments. Sometimes they yield to the peer
pressure which result was extra vagrant behaviour and dependence on parents.
Dependent on parents and demands of peers creates too much distress in students.
Relation with peers had also contributed stress and distress among college
students. This may be because forming a new and mature relationship with
members of the opposite sex and playing on approved role for their own sex is
important during the period of college. Thus they have to develop new attitudes
towards opposite sex and they have to adjust with new peers, acceptance and
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rejection of the peer groups, all these events leads to develop psychological distress
among college students.
Such students feel that the system is too strong, that they cannot in anyway
alter things, that they are powerless in the face of this irresistible course. Some of
them strongly feel that they have chosen a wrong course of study and think that they
are disappointed. They feel very much depressed and reveal their felling of
disappointment in various ways. A few of them go to the extent of even
discontinuing the course with the view of joining some other course of study. All
these situations lead to chronic emotional states. Such states, in turn are responsible
for hypertension, anxieties, worries and depression.
Damush, Teresam, Hays, Ron D, Dimatteo M. Robin (1997) studied on
stressful life events and health related quality of life among 350 college students and
the result indicates that stressful life events were related to health related quality of
life. The amount of stress experienced may be influenced by the individual’s ability to
effective cope with stressful events and situations. (D’zurilla & sheedy 1991). Source
of stress among both graduate (Gadzella 1994) and post graduate students (Rocha-
sing 1994) studied on source of stress among college students; they found that the
chronic stress, first year students score higher than the other students.
4.2.1.2 SLE with reference to gender. (Male-female).
To check the effects of gender on SLE, the null-hypothesis no-2 was framed.
The result of ANOVA on stressful life events scores, table 4.2 is consulted
and it is found that the F-ration of gender is 5.24, which is significant at the 0.05 level
of significance. That means the male students significantly differ on stressful life
events as compare to the female students. Table 4.3, the mean score of male
student is 13.78 and female student is 12.23. Difference between mean score of two
groups are 1.55. It can be said that significant difference exited between male and
female students, the male experienced more life events than the female students,
thus the null-hypothesis is rejected.
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Result shows that the Male students experience more life events as compare
to female students. The students of today are live in competitive world with many
ambitions. Compare to the male, may be the Female do not have much demand
from life, they are happier and less anxious about future. Whereas the Male are
more carriers oriented and desire more from life than the female. Also we says, that
the female cope with stress by seeking social support and use catharsis more then
did male. Thus, it can be conclude that the male experience more stressful life
events then the female. Let us see, some studies regarding life events and gender
differences.
Dalal (1989) studied on life events in disturb and non-disturb girls and he
reported, disturb girls experienced the number of stressful life events to be
significantly higher than compare to a controlled group. Kumara and Prakash (1986)
studied life events and psychological distress on (different age group) the male and
the female. They found that the female students experience more life stress than the
male students. Also the study of Shejwal and Ram (1983) on the effect of sex
difference in the perception of stressful life events and their result indicates that there
is no sex difference in the perceived stress related to stressful life events, but male
reported significantly higher re-adjustment than the female.
Michal CeDeno and Jennifer studied on college students and they revealed
the female reported higher life stress level than the male. Some of the studies
indicated that the male experienced more events and some of the studies indicate
the female experienced more. According to female, we can say that the social
support is a major factor in successfully dealing with stress. Simon (1995) said that,
the women tend to have larger and tighter network that an able them to seek support
from many sources. Psychological reviews (2000) reported that female were more
likely to deal with stress by tending and befriending, that is nurturing those around
them and reaching out to others. It protects the self and promotes safety and
reduces distress. Girls rely more heavily upon their support network during time of
stress. Also may be due to certain personality traits tend themselves well to getting
along with others and being able to open up to people such as extraversion and
openness.
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The male students more worried about future career goals then the female
students. Moreover, earlier researcher in Indian conditions have shown differences
in the level of life stress or strains within male and female, showing male as well as
female high on stress in different contexts. May be the persons differ in experiences
stress to the same type of stressors, because of, specific personality factors.
Generally male possess higher degree of psychological hardiness as compare to
female. By nature female are soft-hearted and unable to tolerate more stress as
compare to male, but it is also true that the female are more interactive and social,
so that whenever they faces the stress, they takes action to solve the problems with
help of other people. Also the male students at the age of adult more violent and
less friendly than the female students. May be because of these reasons male
experienced more of life events compare to female.
4.2.1.3 SLE with reference to study streams. (Arts, Commerce and
Science.)
To check the effect of study stream on SLE null hypothesis no-3 was
framed.
The result of ANOVA on Stressful life events score, table 4.2 is consulted
and it is found that F-ratio for study streams of students is 9.79 which are significant
at 0.01 levels. That means the students of Arts, Commerce and Science differ on
stressful life events. Thus, the null-hypothesis is rejected. Table 4.3 the mean
scores of Arts, Commerce and Science students are 14.16, 10.88 and 13.96
respectively. The mean difference between Arts and Commerce students is 3.28,
differences between Arts and Science students is 0.20 and difference between
Commerce and Science students is 3.08. Result shows that the Students of Arts
stream experience more life events whereas Commerce students experience fewer
amounts of life events. However post ANOVA T-test was used to know whether
difference among all groups were significant. Table 4.4 revealed that the t- value of
Arts and Commerce students is 3.25 which is significant at 0.01 levels and t-value of
Arts and Science students is 0.15 which is not significant at any level of significance.
The t-value of commerce and science students is 2.43, which is significant at 0.05
levels.
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The Students are studying various courses and subject in different colleges.
Its might have develop different problems. Palsane made a study on students, and
he found that the Arts students had least number of problems. This result runs
contrary to the result of present study. Every one known that our education system
has grown haphazard. While humanities and liberal Arts are subjects more
frequently offered and taken, both in the Colleges and Universities. They were the
oldest and relatively inexpensive areas of knowledge taken because they do not
require specified intellectual equipment. Hence, we watched the thousands of the
students educated every year in these liberal Arts without job. Ours is highly
complex and rapidly changing world of work. Arts students had so many jobs
insecurity due to not having technical qualification. They were doubtful, uncertain
and disturbed to see qualification of other students. Also sometimes they worried for
their future but slightly lower on self-confidence. May be all these reasons created
more stressful events in the students of Arts stream then the students of Commerce
and Science streams.
4.2.1.4 SLE (Stressful life events) with reference to interaction of the
students, Gender and Study streams.
To check the interaction effect of the students, gender and study streams on
SLE null-hypothesis no-4 was framed.
The main advantage of using ANOVA technique is that is not only provides
the information of main effect but also provides information about the interactive
effect of independent variable taken into consideration. In real life situation various
factors have complex relationship with each other while exerting influence on some
other factors. So the present research decided to go for identifying such interactive
effect between the students, gender and study streams on total score of Stressful life
events in The College students.
To check the interaction effect of the group of students, gender and study
streams on SLE null-hypothesis no-4 was framed.
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There are four interaction effect were found, these are, AxB, AxC, BxC and
AxBxC. The result of ANOVA on SLE is consulted and it is found that only one
interaction effect on total score of SLE found to be statistically significant. Other
three interaction effects were did no found to be significant.
The F-ratio of students and gender (AxB) is 2.23, which is not significant, that
means students and gender do not interact each other on stressful life events score.
Table No 4.5 shows that mean score of the male students suffering from distress is
20.80, the female students suffering from distress is 21.48, and the mean score of
non-distressed male students is 6.77, non-distressed female students is 6.22.
The F-ratio of students and study streams (AxC) is 5.69, which is significant at
0.01 level of significance, that means students and study streams interact each other
on stressful life events score. Table No 4.6 shows that mean score of the Arts
students suffering from distress is 20.93, commerce students suffering from distress
is 15.88, Science students suffering from distress is 21.73, and the mean score of
non-distressed Arts, commerce and science students are 7.40, 5.89, 6.20
respectively.
The F-ratio of gender and study streams (BxC) is 0.83, which is not significant,
that means gender and study streams do not interact each other on stressful life
events score. Table No 4.8 shows that mean score of the male students studying in
Arts is 14.98, commerce is 12.18,science is 14.19 and the female students studying
in Arts, Commerce and Science are 13.95, 9.59. and 13.74 respectively.
The F-ratio of students, gender and study streams ( AxBxC) is 0.83, which is
not significant, that means students, gender and study streams do not interact each
other on stressful life events score. Table No 4.9 shows that mean score of the
distressed male students studying in Arts is 22.15, commerce is 18.25, Science is
21.98 and the distressed female students studying in Arts is 19.70, commerce is
13.50, Science is 21.48. Similarly, the mean score of non-distressed male students
studying in Arts is 7.80, Commerce is 6.10, Science is 6.40, and non-distressed
female students studying in Arts, Commerce and Science are 7.00, 5.68 and 6.00
respectively.
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The Interactions AxB, AxC, BxC and AxBxC are 2.23, 5.69, 0.83 and 0.83
respectively as evident from table 4.2. Among all the interactions, AxC (the students
and study streams) is 5.69, which is significant at the 0.01 level of confidence. For
further interpretation of this interaction (AxC) between the students (distressed and
non-distressed) and the study streams, (Arts, Commerce and Science) Dunkan
multiple range test was applied to find out the significance of difference between
mean score of all six groups. Results are mentioned in table 4.7
So far as interaction effect of the students and study streams on SLE (total
score) is concerned; some of the interaction of result table 4.7 could be made out of
possible 15 comparisons 11 mean differences were found significant by computing
Duncan multiple range tests. The most striking results were obtained for distressed
group of students and Science stream (A1C3). Thus the highest significant
differences were observed in A1C3 group compared to other groups. It indicates
that A1C3 groups experienced more stressful life events whereas A2C2 groups
experienced lowest amount of SLE. It means distressed Science students
experienced highest amount of SLE and non-distressed Commerce students
experience lowest SLE. A2C2 group significantly differ from five groups viz. A2C3,
A2C1, A1C2, A1C1, A1C3 and A2C3 group significantly differ from four groups Viz.
A2C1, A1C2, A1C1, A1C3 and A2C1 group differ from three groups Viz. A1C2,
A1C1, A1C3 and A1C2 group differ from two groups A1C1, A1C3 and lastly A1C1
group significantly differ from A1C3 group.
A2C2-A2C3 non-distressed commerce students and non-distressed science
students. The mean score of non-distressed commerce students is 5.89 and a non-
distressed science student is 6.20. Difference between two mean groups is 0.31,
which is not significant at any level of significance. That means non-distressed
commerce students do not differ on life events score as compare to non-distressed
science students.
A2C2-A2C1 non-distressed commerce students and non-distressed arts
students. The mean score of non-distressed commerce students is 5.89 and a non-
distressed arts students is 7.40. Difference between two mean groups is 1.51, which
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is not significant at any level of significance. That means non-distressed commerce
students do not differ on life events score as compare to non-distressed arts
students.
A2C2-A1C2 non-distressed commerce students and distressed commerce
students. The mean score of non-distressed commerce students is 5.89 and
distressed commerce students are 15.88. Difference between two mean groups is
9.99, which is significant at the 0.01 level of significance. That means non-
distressed commerce students significantly differ on life events score as compare to
distressed commerce students.
A2C2-A1C1 non-distressed commerce students and distressed arts students.
The mean score of non-distressed commerce students is 5.89 and a non-distressed
arts student is 20.93. Difference between two mean groups is 15.04, which is
significant at 0.01 level of significance. That means non-distressed commerce
students significantly differ on life events score as compare to distressed arts
students.
A2C2-A1C3 non-distressed commerce students and distressed science
students. The mean score of non-distressed commerce students is 5.89 and a
distressed science student is 21.73. Difference between two mean groups is 15.84,
which is significant at 0.01 levels of significance. That means non-distressed
commerce students significantly differ on life events score as compare to distressed
science students.
A2C3-A2C1 non-distressed science students and non-distressed arts students.
The mean score of non-distressed commerce students is 6.20 and a non-distressed
arts students is 7.40. Difference between two mean groups is 1.20, which is not
significant at any level of significance. That means non-distressed science students
do not differ on life events score as compare to non-distressed arts students.
A2C3-A1C2 non-distressed science students and distressed commerce
students. The mean score of non-distressed science students is 6.20 and a
distressed commerce students is 20.93. Difference between two mean groups is
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9.68, which is significant at 0.01 levels of significance. That means non-distressed
science students significantly differ on life events score as compare to distressed
commerce students.
A2C3-A1C1 non-distressed science students and distressed arts students. The
mean score of non-distressed science students is 6.20 and a distressed arts
students is 20.93. Difference between two mean groups is 14.73, which is significant
at the 0.01 level of significance. That means non-distressed science students
significantly differ on life events score as compare to distressed students of arts.
A2C3-A1C3 non-distressed science students and distressed science students.
The mean score of non-distressed science students is 6.20 and a distressed
science students is 21.73. Difference between two mean groups is 15.53, which is
significant at 0.01 levels of significance. That means non-distressed science
students significantly differ on life events score as compare to distressed science
students.
A2C1-A1C2 non-distressed arts students and distressed commerce students.
The mean score of non-distressed arts students is 7.40 and a distressed commerce
student is 15.88. Difference between two mean groups is 8.48, which is significant at
0.01 levels of significance. That means non-distressed arts students significantly
differ on life events score as compare to distressed commerce students.
A2C1-A1C1 non-distressed arts students and distressed arts students. The
mean score of non-distressed arts students is 7.40 and a distressed commerce
student is 20.93. Difference between two mean groups is 13.53, which is significant
at 0.01 levels of significance. That means non-distressed arts students significantly
differ on life events score as compare to distressed arts students.
A2C1-A1C3 non-distressed arts students and distressed science students. The
mean score of non-distressed arts students is 7.40 and a distressed science student
is 21.73. Difference between two mean groups is 14.33, which is significant at 0.01
levels of significance. That means non-distressed arts students significantly differ on
life events score as compare to distressed science students.
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A1C2-A1C1 distressed commerce students and distressed arts students. The
mean score of distressed commerce students is 15.88 and a distressed arts student
is 20.93. Difference between two mean groups is 5.05, which is significant at 0.01
levels of significance. That means distressed commerce students significantly differ
on life events score as compare to distressed arts students.
A1C2-A1C3 distressed commerce students and distressed science students.
The mean score of distressed commerce students is 15.88 and a distressed arts
student is 21.73. Difference between two mean groups is 5.85, which is significant at
0.01 levels of significance. That means distressed commerce students significantly
differ on life events score as compare to distressed science students.
A1C1-A1C3 distressed arts students and distressed science students. The
mean score of distressed arts students is 20.93 and a distressed science student is
21.73. Difference between two mean groups is 0.80, which is not significant at any
levels of significance. That means distressed arts students do not differ on life events
score as compare to distressed science students.
According to table 4.7 compare to the mean scores of both the groups, we can
says that, in the group of distressed, science students experienced highest amount
of stressful life events, whereas in the group of non-distressed the Arts students
experienced highest amounts of life events. The interesting results obtained that the
commerce students experienced fewer life events in the both groups. It means,
compare to all the streams, the students studying in commerce streams manage
their life situations and handle their problems in positive ways. Also we can say that,
their choice of subject is appropriate for them or their future career planning on that
way only. May be they have ability to withstand stress without becoming seriously
impaired. It can be said that they vary greatly in overall vulnerability to stressors.
That is why the students of commerce experienced less amounts of life events.
The graphical presentation is useful in examine the nature of Interaction and is
also helpful in Interpreting the results. The geometric representation has been
presented in figure 4.1 to 4.7 according to tables.
Showing Mean Scores of Life events
Showing Mean Scores of Life events
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Figure: 4.1
- A ( distressed & non
students).
Figure: 4.2
- B (Male and Female students
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Figure: 4.3
- C (study streams)
Figure: 4.4
- AxB ( students and gender)
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Figure: 4.5
- AxC (students and study streams)
Figure: 4.6
- BxC (gender and study streams
21.73
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)
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Figure: 4.7
Showing Mean Scores of Life events- AxBxC ( Students, gender and study
streams)
4.2.2. Impact of the group of students, gender and study streams on
The life strains. (LS)
Obtained data were analyzed by three way analysis of variance (ANOVA) and
interpreted in term of group of students, gender and study streams on life strains.
For this null-hypothesis (no. 5-8) were framed. According to 2x2x3 factorial design
for all 12 cells, the mean scores and SD of life strains are reported in table 4.10
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Table 4.10
The Mean score and SD (total score) of life strains according to the
students, Gender and Study streams.
Group of
Students Gender Stream Mean S.D. N
Distressed
Male
Arts 17.35 5.88 40
Commerce 14.55 6.44 40
Science 18.35 5.69 40
Total 16.75 6.18 120
Female
Arts 14.98 4.64 40
Commerce 12.05 4.24 40
Science 16.48 4.65 40
Total 14.50 4.84 120
Non-
distressed
Male
Arts 5.43 3.66 40
Commerce 5.03 3.94 40
Science 5.90 3.77 40
Total 5.45 3.77 120
Female
Arts 5.25 3.95 40
Commerce 5.13 3.79 40
Science 5.73 3.22 40
Total 5.37 3.65 120
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Table 4.11
Showing the Results ANOVA of score on life strains.
Source of
Variation
Sum of
squares df Mean score F Significance
A ( group) 12525.63 1 12525.63 594.09 *
B (gender) 163.33 1 163.33 7.47 **
C (stream) 483.52 2 241.76 11.47 **
A x B 140.83 1 140.83 6.68 **
A x C 250.02 2 125.00 5.93 **
B x C 1.32 2 0.66 0.03 NS
A x B x C 4.07 2 2.03 0.96 NS
Within
group 9867.15 468 21.08 __ __
Total 76524.00 480 __ __ __
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Table 4.12
Showing Mean and Mean difference on life strains.
Table 4.13
Post ANOVA t- test of study streams on life strains.
Study Streams N Mean SD “t” Sig.
Arts (C1) 160 10.75 7.15 1.45 NS
Commerce (C2) 160 9.19 6.30 1.08 NS
Science (C3) 160 11.61 7.32 0.77 0.01
** P < 0.01 NS = Not significant
Independent Variables N Mean Mean Difference
Distressed students 240 15.63
10.22
Non-distressed students 240 5.41
Male 240 11.10
1.17
Female 240 9.33
Arts (C1) 160 10.75 C1-C2 1.56
Commerce (C2) 160 9.19 C1-C3 -2.43
Science (C3) 160 11.61 C2-C3 -0.86
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Table 4.14
Showing mean scores of the life strains. (AxB)
Table: 4.15
Summary of Duncan’s Multiple Range Test for significance of mean difference
of interaction AxB on life strains (total score)
**p<0.01
    Students  → 
    Gender   ↓ 
Distressed Non-distressed
(A1) (A2)
Male (B1)
Female (B2)
16.75 5.45
14.50 5.37
Groups A2B2 A2B1 A1B2 A1B1
Means 5.37 5.45 14.50 16.75
X
X-Xj
0.08 9.13** 11.38**
9.05** 11.30**
2.25**
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Table 4.16
Showing mean scores of life strains. (AxC)
Students  → 
Study streams
           ↓ 
Distressed Non-distressed
(A1) (A2)
Arts (C1)
Commerce (C2)
Science (C3)
16.17 5.34
13.30 5.08
17.42 5.82
Table: 4.17
Summary of Duncan’s Multiple Range test for significance of mean difference
of interaction AXC on life strains. (total score)
**P < 0.01
Groups. A2C2 A2C1 A2C3 A1C2 A1C1 A1C3
Means 5.08 5.34 5.82 13.30 16.17 17.42
X
X-Xj
0.26 0.74 8.22** 11.09** 12.34**
0.48 7.96** 10.83** 12.08**
7.48** 10.35** 11.60**
2.87** 4.12**
1.25
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Table 4.18
Showing mean score of life strains. (BxC)
Students  → 
Study streams
           ↓ 
Male Female
(B1) (B2)
Arts (C1)
Commerce (C2)
Science (C3)
11.39 10.12
9.79 8.59
12.13 11.11
Table 4.19
Showing mean score of life strains. (AxBxC)
Students
Gender
Study streams
Distressed Non-distressed
(A1) (A2)
Male Female Male Female
(B1) (B2) (B1) (B2)
Arts (C1)
Commerce (C2)
Science (C3)
17.35 14.98 5.43 5.25
14.55 12.05 5.03 5.13
18.35 16.48 5.90 5.73
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4.2.2.1 Life strains with reference to the group of students. (Distressed and
Non-distressed).
The College students were categorized into two groups: Distressed and Non-
distressed based on their scores on General health questionnaire.
The result of ANOVA on life strains score table 4.8 is consulted and it is found
that F-ratio for group of students is 594.09 which is significant at 0.05 level. That
means distressed students significantly differ on life strains score as compare to
non-distressed students. Table 4.9 the mean score of distressed students is 15.63
and non-distressed students score is 5.41. Difference between means score of two
groups is 10.22. It is clearly said that significant difference existed between
distressed and non-distressed college students on life strains score. Thus the null-
hypothesis is rejected.
Distressed students feel high stress and strains due to academic commitments,
financial pressure and lack of time management skills. When strain is perceived
negative or become excessive it can affect both heath and academic performance.
Some distressed students experienced more strain because may be they are more
anxious and depressed. They deal with cross-cultured issued, family dysfunction,
poor frustration tolerance, experimentation with drug and alcohol and weak
interpersonal attachment. Not only are that but with the development of economic
society the college students facing complicated social, family and campus
environment. In family environment quarrel with brother and sister arguments and
different opinion and conflict with parents, some times they pressure to discontinue
study or to married special for girls. These are the creators of academic strains.
Sometimes personal matter like difficult in understanding and or uninteresting
lectures, lack of adequate facilities in college, staff members some times being
indifferent, lack of independence in making decisions and difficult in making friends
also creates lots of strains in college students. May be these are the reasons, that
the distressed students shows more life strains then non-distressed students. All
these situations too much to handle for the college students.
Many students are uncertain what courses they should study, some of them do
not understand the relationship between course selection now, and future options
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based upon these selections. They may also feel trapped by non-transferable
courses, or the fear that they could not do any better elsewhere. Probing these
dissatisfactions generally reveals that the underlying problem is usually a series of
unmet expectations. It is important that the counselor or teacher ask the students to
clarify the expectations associated with each of this dissatisfaction, So that, they
decrease the negative effects of life strains.
4.2.2.2. Life strains with reference to Gender. (Male- female).
To check the effect of gender on life strains the null-hypothesis no-6 was
framed.
The result of ANOVA on life strains score table 4.2 is consulted and it is found
that the F-ration of gender is 7.47, which is significant at 0.01 level. That means
male students significantly differ on life strains as compare to female students.
Table 4.9, the means score of male students is 11.10 and female students is 9.93.
Difference between means score of two groups are 1.17. It can be said that
significant difference exited between male and female students, thus the null-
hypothesis is rejected.
Psychologists have long noted that stress and strains affect male and female
differently. Generally as the two genders often operate in different social contacts,
both tend to develop different emotional dispositions and personality traits. Female,
in those days have a lots of balancing to do between home and work place, including
balancing between social and personal requirements. Gender may be a significant
variable when dealing with life strains which have a negative impact on female then
male.
According to general strain theory, women are on average, more distressed
then men.(Aneshensel 1992, Pearlin 1989.) But the skill to cope with them will
moderate their impact. The Female tend to seek out social support while male are
more likely to withdraw. Social participations of the female, which may considered
the source of manage problems and strains of life. Also may be due to the fact that
girls mature earlier then boys and hence adjust to environments well. That is why
female experienced less strains then male. Mythili et,al (2004) investigated the
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adjustment problems of college students and result revealed that boys have more
problems compared to girls this result support to present study.
During the college years students experience constant challenges and
demands for adjustment and change, especially for male students, along with
academic pressure. Students are seeking independent and autonomy from their
parents and responsibility for themselves, acceptance from peer in a world of mixed
value and more intimate relationship.
The phenomenon of stress and strain has largely been associated with
affluence and western lifestyle. However, broad spectrum changes such as decline
in traditional family support system. Migration and the influence of media are
increasing the intensity and frequency of stressful experiences (Sinha1988). As a
result, India is a currently facing a problems of coping with the diseases of
underdevelopment as well as the life style disease. The stresses arising from the
rapid change, competition, scarcity of resource, uncertainties, time pressure etc. are
being experienced with increasing frequency and intensity. All these unavoidable
phenomenon. It has an indirect and powerful influence upon the student’s goal
seeking behaviour. Therefore, it is considered that it has to be studied to understand
its values in the present day situation which has become highly competitive. The
present Indian society is becoming highly competitive, jealous, revengeful ane
aggressive and lacks rational and approach to deal with the life problems. In
business and economic spheres there are cute throat competitions with high
ambitions to make more money in all possible means. The students of today’s are
also tempted to such unethical ways of life indirectly, which is creates constant
strains on them.
4.2.2.3. Life strains with reference to study streams. (Arts, Commerce
and Science).
To check the effect of study stream on life strains null hypothesis no-7 was
framed.
The result of ANOVA on life strains score table 4.8 is consulted and it is found
that F-ratio for study stream of students is 11.47 which is significant at 0.01 level.
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That means the students of Arts, Commerce and Science differ on life strains.
Thus, the null-hypothesis is rejected. Table 4.9 the mean score of Arts, Commerce
and Science students are, 10.75, 9.19, and 11.61 respectively. The mean difference
between Arts and commerce students is 1.56, between Arts and science is 2.42 and
between commerce and science is 0.86. However post ANOVA T-test was used to
know whether difference among all groups were significant. Table 4.9 revealed that
the t-value between Commerce and science students is 0.77 which is significant at
0.01 levels. However t-value between Arts and Commerce students is 1.08, and Arts
and Science students is 1.45 which is not found to be significant.
Science students studying technical subject compared to arts and commerce
students. Most of the time they are busy with studies and practical’s; so that they do
not have much time to make a social relationship. This category that evokes stress is
social adjustment, particularly adjusting to university life and separating from family
and friends. Archer and Lamnin (1985 Stress-inducing academic demands include
grade competition; lack of time and issues) found that tests, grades, competition,
time demands, professors and the class environment, and concern about future
careers were major sources of academic stress. These entire situations creates so
much strains and stresses in Science students compare to the other streams of
the students. They feel burdened by to much responsibilities and expectations from
teachers, parents and others. Therefore they feel overwhelmed by the demands
placed upon them. Sometimes they feel that they have no help and support. The
review of colleges and universities of united state (2001) reported that study to
technical knowledge and heavy workload leads to overly stress with minimal time to
social functions.
Other potential sources of strains for college students include excessive
homework, unclear assignments, and uncomfortable classrooms. In addition to
academic requirements, relations with faculty members and time pressures may also
be sources of stress. relating to time or task management, the need to adapt to new
learning environments in terms of the increased complexity of the material to be
learned and the greater time and effort required to do so; and the need to constantly
self-regulate and to develop better thinking skills, including learning to use specific
learning techniques. May be these are the causes, where Science students
experienced more life strains then the Arts and Commerce students
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4.2.2.4. Life strains with reference to interaction of the group of students,
gender and study streams.
The main advantage of using ANOVA technique is that is not only provides the
information of main effect but also provides information about the interaction effect of
independent variable taken into consideration. In real life situation various factors
have complex relationship with each other while exerting influence on some other
factors. So the present research decided to go for identifying such interactive effect
between group of students, gender and study stream on total score of life strains in
college students.
To check the interaction effect of the group of students, gender and study
stream on life strains null-hypothesis no-8 was framed.
There are four interaction effect were found, these are, AxB, AxC, BxC and
AxBxC. The results of ANOVA on life strains is consulted and it is found that two
interaction effects on total score of life strains found to be statistically significant.
Other two interaction effects are found to be not significant.
The F-ratio of students and gender (AxB) is 6.68, which is significant at 0.01
level of significance, which indicates that the interaction of the students and gender
is jointly affect on life strains of the college students. Table No 4.14 shows that mean
score of the male students suffering from distress is 16.75, the female students
suffering from distress is 14.50, and the mean score of non-distressed male students
is 5.45, non-distressed female students is 5.37.
The F-ratio of students and study streams (AxC) is 5.93, which is significant at
0.01 level of significance, which indicates that the interaction of students and study
streams is jointly affect on life strains. Table No 4.16 shows that mean score of the
Arts students suffering from distress is 16.17, commerce students suffering from
distress is 13.30, Science students suffering from distress is 17.42, and the mean
score of non-distressed Arts, commerce and science students are 5.34, 5.08, 5.82
respectively.
The F-ratio of gender and study streams (BxC) is 0.03, which is not significant,
which indicates that the interaction of gender and study streams do not jointly affect
on life strains of college students. Table No 4.18 shows that mean score of the male
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students studying in Arts is 11.39, commerce is 9.79,science is 12.13 and the
female students studying in Arts, Commerce and Science are 10.12, 8.59. and
11.11 respectively.
The F-ratio of students, gender and study streams ( AxBxC) is 0.96, which is not
significant, which indicates that students, gender and study streams do not jointly
affect on life strains of college students. Table No 4.19 shows that mean score of the
distressed male students studying in Arts is 17.35, commerce is 14.55, Science is
18.35 and the distressed female students studying in Arts is 14.98, commerce is
12.05, Science is 16.48. Similarly, the mean score of non-distressed male students
studying in Arts is 5.43, Commerce is 5.03, Science is 5.90, and non-distressed
female students studying in Arts, Commerce and Science are 5.25, 5.13 and 5.73
respectively.
There are four interaction effect were found, these are AxB, AxC, BxC and
AxBxC. The result of ANOVA on life strains is consulted the F-value of all the
interactions are 6.68, 5.93, 0.03 and 0.96 respectively according to table 4.11
Among all the four interaction, Two interaction effects on total score of life strains
found to be not statistically significant. That is BxC and AxBxC. Other two
interaction effect AxB and AxC is found to be significant.
The F-ratio of the AxB interaction ( the group of the students and gender,) and
AxC interaction(students and study streams) is 6.68 and 5.93 as evident from table
4.11 and it has reached to 0.01 level of confidence. For further interpretation of this
interaction, Duncan’s Multiple Range Test was applied to find out the significance of
difference between mean score of all the groups. Results are mentioned in table no.
4.14 , 4.15 4.16 and 4.17.
So far as interaction effect of (AxB) students and gender on life strains (total
score) is concerned; some of the interaction of the results table 4.15 could be
made, out of possible six comparisons five mean differences were found significant
by computing multiple Duncan range test. Distressed male students (A1B1) and
distressed female students (A1B2) experienced highest level of life strains, whereas
a non-distressed female students (A2B2) and male students (A2B1) students
experienced lowest amount of life strains. A2B2 group significantly differed from
three groups viz, A2B1, A1B2, A1B1 and A2B1 group significantly differed from two
groups viz, and A1B2, A1B1 and lastly A1B2 group significantly differed from A1B1.
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A2B2-A2B1 non-distressed female students and non-distressed male students.
The mean score of non-distressed female students is 5.37 and a non-distressed
male student is 5.45. Difference between two mean groups is 0.08, which is not
significant at any level of significance. That means non-distressed female students
do not differ on life strains score as compare to non-distressed male students.
A2B2-A1B2 non-distressed female students and distressed female students.
The mean score of non-distressed female students is 5.37 and a distressed female
students is 14.50. Difference between two mean groups is 9.13, which significant at
a 0.01 level of significance. That means non-distressed female students significantly
differ on life strains score as compare to distressed female students.
A2B2-A1B1 non-distressed female students and distressed male students. The
mean score of non-distressed female students is 5.37 and a distressed male student
is 16.75. Difference between two mean groups is 11.38, which is significant at the
0.01 level of significance. That means non-distressed female students significantly
differ on life strains score as compare to distressed male students.
A2B1-A1B2 non-distressed male students and distressed female students. The
mean score of non-distressed male students is 5.45 and a distressed female student
is 14.50. Difference between two mean groups is 9.05, which is significant at 0.01
level of significance. That means non-distressed male students significantly differ on
life strains score as compare to distressed female students.
A2B1-A1B1 non-distressed male students and distressed male students. The
mean score of non-distressed male students is 5.45 and a distressed male student is
16.75 Difference between two mean groups is 11.30, which is significant at 0.01
levels of significance. That means non-distressed male students significantly differ
on life strains score as compare to distressed male students.
A1B2-A1B1 distressed female students and distressed male students. The
mean score of distressed female students is 14.50 and distressed male students
is 16.75. Difference between two mean groups is 2.25, which is significant at a 0.01
level of significance. That means distressed female students significantly differ on life
strains score as compare to distressed male students.
According to table 4.15 compare to the mean scores of both the groups, we can
say that, in the distressed male students experienced highest amount of life strains,
also, the distressed the female students experienced highest amounts of life strains.
118
That means, in a group of distressed, both the male and female students
experienced more life strains.
Let’s see some reasons according to researchers. The phenomenon of stress
and strain has largely been associated with affluence and western lifestyle. However,
broad spectrum changes such as decline in traditional family support system.
Migration and the influence of media are increasing the intensity and frequency of
stressful experiences. As a result, India is a currently facing a problems of coping
with the diseases of underdevelopment as well as the life style disease. The stresses
and strains arising from the rapid change, competition, scarcity of resource,
uncertainties, time pressure etc. are being experienced with increasing frequency
and intensity. All these unavoidable phenomenon, It has an indirect and powerful
influence upon the student’s goal seeking behaviour.
The present Indian society is becoming highly competitive, jealous, revengeful
and aggressive and lacks rational and approach to deal with the life problems. In
business and economic spheres there are cute throat competitions with high
ambitions to make more money in all possible means. The students of today’s
specially male students are also tempted to such unethical ways of life indirectly. It
is also one of the reasons that creates lots of life strains.
So far as interaction effect of (AxC) group of students and study stream on life
strains (total score) is concerned; some of the interaction of the results table 4.17
could be made, out of possible 15 comparisons 11 mean differences were found
significant by computing multiple Duncan range test. The highest mean score was
obtained for distressed group of students in a Science stream (A1C3). Thus the
highest significant difference was observed in A1C3 group compared to other
groups. It indicates that A1C3 groups experienced more life strains whereas A2C2
groups experience lowest amount of life strains. It means distressed Science
students experienced highest amount of life strains and non-distressed Commerce
students experience lowest amount of life strains. A2C2 group significantly differed
from five groups Viz. A2C1, A2C3, A1C2, A1C1, A1C3 and A2C1 group significantly
differed from four groups Viz. A2C3, A1C2, A1C1, A1C3 and A2C3 group differed
from three groups Viz. A1C2, A1C1, A1C3 and A1C2 group differ from two groups
A1C1, A1C3 and lastly A1C1 group significantly differed from A1C3 group.
A2C2-A2C1 non-distressed commerce students and non-distressed arts
students. The mean score of non-distressed commerce students is 5.08 and a non-
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distressed arts student is 5.34. Difference between two mean groups is 0.26, which
is not significant at any level of significance. That means non-distressed commerce
students do not differ on life strains score as compare to non-distressed arts
students.
A2C2-A2C3 non-distressed commerce students and non-distressed science
students. The mean score of non-distressed commerce students is 5.08 and a non-
distressed science students is 5.82. Difference between two mean groups is 0.74,
which is not significant at any level of significance. That means non-distressed
commerce students do not differ on life strains score as compare to non-distressed
science students.
A2C2-A1C2 non-distressed commerce students and distressed commerce
students. The mean score of non-distressed commerce students is 5.08 and a
distressed commerce students is 13.30. Difference between two mean groups is
8.22, which is significant at the 0.01 level of significance. That means non-distressed
commerce students significantly differ on life strains score as compare to distressed
commerce students.
A2C2-A1C1 non-distressed commerce students and distressed arts students.
The mean score of non-distressed commerce students is 5.08 and a non-distressed
arts student is 16.17. Difference between two mean groups is 11.09, which is
significant at the 0.01 level of significance. That means non-distressed commerce
students significantly differ on life strains score as compare to distressed arts
students.
A2C2-A1C3 non-distressed commerce students and distressed science
students. The mean score of non-distressed commerce students is 5.08 and a
distressed science student is 17.42. Difference between two mean groups is 12.34,
which is significant at 0.01 levels of significance. That means non-distressed
commerce students significantly differ on life events score as compare to distressed
science students.
A2C1-A2C3 non-distressed arts students and non-distressed science students.
The mean score of non-distressed arts students is 5.34 and a non-distressed
science students is 5.82. Difference between two mean groups is 0.48, which is not
significant at any level of significance. That means non-distressed arts students do
not differ on life strains score as compare to non-distressed science students.
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A2C1-A1C2 non-distressed arts students and distressed commerce students.
The mean score of non-distressed arts students is 5.34 and a distressed commerce
students is 13.30. Difference between two mean groups is 7.96, which is significant
at 0.01 levels of significance. That means non-distressed arts students significantly
differ on life strains score as compare to distressed commerce students.
A2C1-A1C1 non-distressed arts students and distressed arts students. The
mean score of non-distressed arts students is 5.34 and a distressed arts students is
16.17. Difference between two mean groups is 10.83, which is significant at the 0.01
level of significance. That means non-distressed arts students significantly differ on
life strains score as compare to distressed students of arts.
A2C1-A1C3 non-distressed arts students and distressed science students. The
mean score of non-distressed arts students is 5.34 and a distressed science
students is 17.42. Difference between two mean groups is 12.08, which is significant
at 0.01 levels of significance. That means non-distressed arts students significantly
differ on life strains score as compare to distressed science students.
A2C3-A1C2 non-distressed science students and distressed commerce
students. The mean score of non-distressed science students is 5.82 and a
distressed commerce student is 13.30. Difference between two mean groups is 7.48,
which is significant at 0.01 levels of significance. That means non-distressed science
students significantly differ on life strains score as compare to distressed commerce
students.
A2C3-A1C1 non-distressed science students and distressed arts students. The
mean score of non-distressed science students is 5.82 and a distressed commerce
student is 16.17. Difference between two mean groups is 10.35, which is significant
at 0.01 levels of significance. That means non-distressed science students
significantly differ on life strains score as compare to distressed arts students.
A2C3-A1C3 non-distressed science students and distressed science students.
The mean score of non-distressed science students is 5.82 and a distressed science
student is 17.42. Difference between two mean groups is 11.60, which is significant
at 0.01 levels of significance. That means non-distressed science students
significantly differ on life strains score as compare to distressed science students.
A1C2-A1C1 distressed commerce students and distressed arts students. The
mean score of distressed commerce students is 13.30 and a distressed arts student
is 16.17. Difference between two mean groups is 2.87 which is significant at 0.01
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levels of significance. That means distressed commerce students significantly differ
on life strains score as compare to distressed arts students.
A1C2-A1C3 distressed commerce students and distressed science students.
The mean score of distressed commerce students is 13.30 and a distressed science
student is 17.42. Difference between two mean groups is 4.12, which is significant at
0.01 levels of significance. That means distressed commerce students significantly
differ on life strains score as compare to distressed science students.
A1C1-A1C3 distressed arts students and distressed science students. The
mean score of distressed arts students is 16.17 and a distressed science student is
17.42. Difference between two mean groups is 1.25, which is not significant at any
levels of significance. That means distressed arts students do not differ on life events
score as compare to distressed science students.
According to table 4.17 compare to the mean scores of both the groups, we can
say that the distressed science students experienced highest amount of life strains,
whereas the non-distressed commerce students experienced fewer amounts of life
strains. The most striking result was found in students studying in commerce
stream. Whether they are distressed or non-distressed does not make an any
difference because, in a both group, they experienced less amounts of life strains.
That means, we can say that the students of studying in commerce are maintain a
sense of personal integrity and achieve personal control over the environment. May
be they use more coping strategies to solve the problems. The students of science
experienced highest amounts of life strains in both, distressed and non-distressed
group. May be because, they are much more carrier oriented. After 12th some get
admission in medical or Para-medical and various branches of engineering. But
those who are left have to prefer Bsc, Msc and so on. Thus they have very limited
scope as such. Another observation is that as they have not secured place in either
medical or engineering ,they are under stress beforehand, which ultimately develop
in to its culmination during the final year.. In this entire situation the students of
science feel so much strain in their life.
The graphical presentation is useful in examine the nature of Interaction and is
also helpful in Interpreting the results. The geometric representation has been
presented in figure 4.7 to 4.14 according to tables.
Showing Mean Scores of Life strains
Showing Mean Scores of Life strains
15.63
0
2
4
6
8
10
12
14
16
18
A1
11.1
8
8.5
9
9.5
10
10.5
11
11.5
B1
122
Figure: 4.8
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Figure: 4.10
- C (Study streams)
Figure: 4.11
- AxB (students and gender)
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Figure: 4.12
- AxC (Students and study students)
Figure: 4.13
- BxC (Gender and study streams)
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Figure: 4.14
Showing Mean Scores of Life strains- AxBxC ( Students, Gender and study
streams)
4.2.3 Impact of the students, gender and study streams on Coping
Check list.
Obtained data were analyzed by three way analysis of variance (ANOVA) and
interpreted in term of group of students, gender and study stream on life strains. For
this null-hypothesis (9-12) were framed. According to 2x2x3 factorial design for all
12 cells, the mean score and SD of Coping check-list are reported in table no. 4.20
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Table 4.20
The mean score and SD (total score) of coping behaviour according to the
students, gender and study streams
Group of
Students Gender Stream Mean S.D. N
Distressed
Male
Arts 35.15 7.63 40
Commerce 32.16 7.04 40
Science 30.13 6.96 40
Total 32.48 7.45 120
Female
Arts 35.20 6.57 40
Commerce 34.08 6.81 40
Science 31.20 7.00 40
Total 33.49 6.95 120
Non-
distressed
Male
Arts 39.00 4.97 40
Commerce 36.48 5.34 40
Science 37.00 5.67 40
Total 37.50 5.40 120
Female
Arts 39.83 5.20 40
Commerce 37.58 5.63 40
Science 37.98 5.22 40
Total 38.46 5.40 120
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Table 4.21
Showing Results ANOVA of score on coping check list.
Source of
variation
Sum of
squares df
Mean
score F Significance
A(Groups) 2985.019 1 2985.019 76.88 **
B (Gender) 117.019 1 117.019 3.01 NS
C(streams) 868.438 2 434.219 11.18 **
A x B 0.052 1 0.052 0.001 NS
A x B 204.862 2 102.431 2.64 NS
B x C 22.663 2 11.331 0.29 NS
A x B x C 12.454 2 6.227 0.16 NS
Within
group 18171.325 468 38.828 __ __
Total 626663.00 480 __ __ __
** P < 0.01 * P < 0.05 NS = Not significant
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Table 4.22
Showing mean and mean difference on coping check list.
Independent Variable N Mean MeanDifference
Distressed students 240 32.99
4.99
Non-distressed students 240 37.98
Male 240 34.99
0.99
Female 240 35.98
Arts (C1) 160 37.29 C1-C2 2.22
Commerce (C2) 160 35.06 C1-C3 3.22
Science (C3) 160 34.08 C2-C3 1.00
Table 4.23
Post ANOVA T-test of study stream on coping check list
Study Streams N Mean SD “t” Sig.
Arts (C1) 160 37.29 6.49 3.03 **
Commerce (C2) 160 35.08 6.54 4.28 **
Science (C3) 160 34.08 7.10 1.32 NS
** P<0.01 * P < 0.05 NS = Not significant
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Table 4.24
Showing mean score of coping check list. (AxB)
Table 4.25
Showing mean score of coping check list. (AxC)
Students  → 
Study streams
           ↓ 
Distressed Non-distressed
(A1) (A2)
Arts (C1)
Commerce (C2)
Science (C3)
35.18 39.42
33.12 37.03
30.67 37.49
    Students  → 
    Gender   ↓ 
Distressed Non-distressed
(A1) (A2)
Male (B1)
Female (B2)
32.48 37.50
33.49 38.48
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Table 4.26
Showing mean score of coping check list. (BxC)
Students  → 
Study streams
           ↓ 
Male Female
(B1) (B2)
Arts (C1)
Commerce (C2)
Science (C3)
37.08 37.52
34.32 35.83
33.57 34.59
Table 4.27
Showing mean score of coping check list. (AxBxC)
Students
Gender
Study streams
Distressed Non-distressed
(A1) (A2)
Male Female Male Female
(B1) (B2) (B1) (B2)
Arts (C1)
Commerce (C2)
Science (C3)
35.15 35.20 39.00 39.83
32.16 34.08 36.48 37.58
30.13 31.20 37.00 37.98
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4.2.3.1 Coping Behaviour with reference to the students. (Distressed and
Non-distressed).
College students were categorized into two groups: distressed and non-distressed
based on their score on general health questionnaire.
The result of ANOVA on coping check list score table 4.21 is consulted
and it is found that F-ratio for group of students is 76.88 which is significant at 0.01
level. That means distressed students significantly differ on coping check list score
as compare to non-distressed students. Table 4.22 the mean score of distressed
students is 32.99 and non-distressed students score is 37.98. Difference between
means score of two groups is 4.99. It is clearly said that significant difference
existed between distressed and non-distressed college students on coping check list
score. Thus the null-hypothesis is rejected.
Coping is a related to the quality and intensity of emotion reaction. Also it
as an effort to manage and even come demands and critical events that has a
challenge, threat, harm, loss and benefit to person (Lazarus, 1991). We can say that
the, Non-distressed students are easily committed to what they are doing in their
lives and believe. They have some control over the causes and solutions of life
problems and view changes in life and adopt demands as a challenge and
opportunities for growth rather than threat. Means coping is an associated with a
tendency to perceive potentially stressful life events in less threatening term. In
support of this view, finding show that, the non-distressed students experienced
events in a way similar to that of distressed students but appraise the events as less
stressful and remain optimistic about their ability to cope with them. Also they utilized
better coping strategies and enjoyed more positive outcomes.
It is also said that the Non-distressed students used more coping or adaptive
coping like positive thinking and problem focused response whereas distressed
students used less coping or maladaptive coping like negative thinking and
avoidance response which increase psychological distress. Sometimes they are ill
equipped to cope with either the difficulties or opportunities they face.
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4.2.3.2 Coping behaviour with reference to Gender. ( male - female).
To check the effect of gender on coping check list the null-hypothesis no-10
was framed.
The result of ANOVA on coping check list score table 4.21 is consulted and it is
found that the F-ration of gender is 3.01, which is not significant at any level of
significance. That means the male and female students do not significantly differ on
coping check list. Table 4.22, the mean scores of male students is 34.99 and the
female students is 35.98. Difference between mean scores of two groups are 0.99. It
can be said that there is no significant difference exited between male and female
students on coping check list. Thus the null- hypothesis is accepted. Finding
suggested that male as well as female students used same amount of coping
strategies, may be strategies are different for managing the stress.
As we knows that the Male and female are socialized to cope with stress in
different way. Taylor Klein, Lewis and other (2000) argued that there are important
difference between male and female in their reaction to stress. Male much more
likely than female to respond to stressful situation with a fight or flight response,
whereas female generally respond with a tend and befriend response. Brown and
Harris (1978) found that many women managed to cope with severe life events
without becoming depressed. Those women who experienced serious life events 37
% of those without an intimate friend become depressed, against only 10% of those
who did have a very close friend. Women coped with stress by seeking social
support and using catharsis more than did man. (Porter 2000) Kiral at.al (2000)
reported that female preferred distress reducing strategies, social support and
utilization, while male reported active behavior method including high risk coping
behavior.
4.2.3.3 Coping behaviour with reference to study streams. (Arts,
Commerce and Science.)
To check the effect of study stream on coping check list null-hypothesis no-11
was framed.
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The result of ANOVA on coping check list score table 4.21 is consulted and it
is found that F-ratio for study streams of students is 11.18 which are significant at
0.01 levels. That mean the students of Arts, Commerce and Science significantly
differ on coping check list. Thus, the null hypothesis is rejected. Table 4.22 the
mean scores of Arts, Commerce and Science students are, 37.29, 35.08, and 34.08
respectively. The mean difference between Arts and commerce students is 2.22,
between Arts and science is 3.22 and difference between commerce and science is
1.00. However post ANOVA T-test was used to know whether difference among all
groups were significant. Table 4.23 revealed that the t-value of Arts and commerce
students is 3.03 and Arts and science students is 4.28 which is significant at 0.01
levels. However t-value of Commerce and science students is 1.32 which found not
to be significant at any level of significance.
According to results, the students of science used less coping and the students
of Arts used more coping. It can be said that Coping influenced by social resources.
Seeking out social support can be excellent way to improve your mood. May be
major stressors for science student are the amount of complexity of material to be
learned. Most of the time, they busy with their study and practicals. So they do not
have time to interact more with social relationship. Lack of self confidence in work
and lack of belief in the ability to produce adequate results seems to be common
among the students . In arts faculty syllabus is so simple and subject books, notes
and materials are available, So they are not worry about exams and they enjoy in
campus and outside the campus with their friends. In other words, they have too
much time to spend with others and other activities, may be due to these they
became more socialize and less stress. Being able to cope with stress can be the
first step to preventing psychological distress and development of serious illness. It is
helpful to conceptualize three interactional levels; biological, psychological and
interpersonal, and last socio-cultural levels.
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4.2.3.4 Coping behaviour with reference to interaction of the Students,
gender and study streams. (AxBxC)
The main advantage of using ANOVA technique is that is not only
provides the information of main effect but also provides information about the
interactive effect of independent variable taken into consideration. In real life
situation various factors have complex relationship with each other while exerting
influence on some other factors. So the present research decided to go for
identifying such interactive effect between group of students, gender and study
stream on total score of coping check list in college students.
To check the interaction effect of group of students, gender and study stream
on coping check list null-hypothesis no-12 was framed.
There are four interaction effect were found, these are, AxB, AxC, BxC and
AxBxC. The results of ANOVA on coping check list is consulted and it is found that
any of interaction effects on total score of coping check list did not found to be
statistically significant.. Therefore null- hypothesis is accepted. It means, there is no
interaction effects found in group of students, gender and study streams on coping
check-list.
The F-ratio of students and gender (AxB) is 0.001, which is not significant at
any level of significance, that means students and gender do not jointly affect on
coping check list. Table No 4.24 shows that mean score of the male students
suffering from distress is 32.48, the female students suffering from distress is 33.49,
and the mean score of non-distressed male students is 37.50, non-distressed female
students is 38.48.
The F-ratio of students and study streams (AxC) is 2.64, which is not significant
at any level of significance, that means students and study streams do not jointly
affect on coping check list. Table No 4.25 shows that mean score of the Arts
students suffering from distress is 35.18, commerce students suffering from distress
is 33.12, Science students suffering from distress is 30.67, and the mean score of
non-distressed Arts, commerce and science students are 39.42,37.03 and 37.49
respectively.
The F-ratio of gender and study streams (BxC) is 0.29, which is not significant,
that means gender and study streams do not jointly affect on coping check list.
Table No 4.26 shows that mean score of the male students studying in Arts is 37.08,
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commerce is 34.32, science is 33.57 and the female students studying in Arts,
Commerce and Science are 37.52, 35.83 and 34.59 respectively.
The F-ratio of students, gender and study streams ( AxBxC) is 0.16, which is not
significant, that means students, gender and study streams do not jointly affect on
coping check list. Table No 4.27 shows that mean score of the distressed male
students studying in Arts is 35.15, commerce is 32.16, Science is 30.13 and the
distressed female students studying in Arts is 35.20, commerce is 34.08, Science is
31.20. Similarly, the mean score of non-distressed male students studying in Arts is
39.00, Commerce is 36.48, Science is 37.00, and non-distressed female students
studying in Arts, Commerce and Science are 39.83, 37.58 and 37.98 respectively.
It can be said that the students cope with stress in different ways. A number of
researchers have attempted to identify and classify the various coping techniques
that people use in dealing with stress. When students whether they are male or
female or studying in any streams, experience stress or demanding situations, they
adopt ways of dealing with it, as they cannot remain in a continued state of tension.
Coping reduce harmful environmental conditions and enhance the prospects of
recovery. It helpful to tolerate or adjust with negative events and also to maintain a
positive self-image and emotional equilibrium. Coping as a psychological mechanism
for managing psychological stress, this mechanism may be both action oriented and
intrapsychi and is intended to avoid or mitigate the consequences of a stressors.
There can be several types of coping strategies such as cognitive, behavioral,
avoidance, social or spiritual. There is no rule as to who will use a particular type of
coping strategies and will not use certain other. Individuals use a mixture of several
coping strategies when dealing with stress or any stress related disorder.
According to table 4.22 all the mean score of coping are mostly similar, difference
between all the variables are very less.
The graphical presentation is useful in examine the nature of Interaction and is
also helpful in Interpreting the results. The geometric representation has been
presented in figure 4.15 to 4.21 according to tables.
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Figure: 4.15
- A (distressed and non
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Figure: 4.17
- C ( Study streams)
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Figure: 4.19
Showing Mean Scores of Life strains- AxC (students and study streams)
Figure: 4.20
Showing Mean Scores of coping check list- BxC (Gender and study streams)
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Figure: 4.21
Showing Mean Scores of Life strains- AxBxC (Students, gender and study
streams)
Section-2
4.3 The Relationship between Selected Variables of the Study.
In the present research, it was also the intention to study whether there is
any relationship between stressful life events and life strains, stressful life events and
coping behaviour and also life strains and coping behaviour of college students. For
that, null hypothesis (no.13-15) were framed and it examined by statistical technique
of Karl Pearson product moment correlation method. The results are mentioned in
below.
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of Karl Pearson product moment correlation method. The results are mentioned in
below.
Table: 4.28
The Correlation between stressful life events and life strains.
(n=480)
Variables Life strains Significance level
Life event 0.600 0.01
4.3.1 The Correlation between stressful life events and life
strains.
Table 4.28 revealed that the correlation between stressful life events and life
strains (r=0.60) is found to be statistically significant at 0.01 level. It can be said that
there is significant positive correlation between Stressful life events and Life strains
of college students. Thus, The null hypothesis is rejected. It means whether the
amount of stressful life events increase, the amount of Life strains also increases
and vice-a-versa. It may be said that the students who experienced more life events,
also experienced more Life strains.
The most stressful events, the adults involve major life changes, such as death
of parents or close family members, divorce of their parent’s, imprisonments of their
mother or father, and major personal disability or illness. Sometimes apparently
positive events can have stressful component. When they encountered in stressful
events, many persons reported that strains or stress induces headaches, sleep
disturbance, feeling of anxiety or tension, anger or concentration problem. Many of
them, complains of depression, lack of interest in food, increase appetites, or many
number of other symptoms. College students experience high stress at predictable
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times each semester due to academic commitments, financial pressures, and lack of
time management skills. Moreover, regardless of year in school, college students
often deal with pressures related to finding a job or a potential life partner. These
stressors do not cause anxiety or tension by themselves, Instead, stress results from
the interaction between stressors and (strains) the individual's perception and
reaction to those stressors.
A number of researchers have examined the relationship between stressful life
events and life strains. The stressful life events not only makes distress in students,
it is also likely to put oneself in perpetual strain.
Thus, it can be concluded that stressful life events and life strains linked or related
with each other.
Table 4.29
The Correlation between stressful life events and coping check list.
(n=480)
Variables Coping check list Significance level
Life events -0.158 NS
4.3.2 The Correlation between stressful life events and coping
check list.
The table 4.29 revealed that the correlation between SLE and CCL is r= -0.16.
It is a negative correlation and not found to be significant at any level. It means, if
Stressful life events more in the students then Coping is less. In other words, a
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students who experience more stressful life events in their life, they used less
coping.
Stressful life events are encountered, coping may affect the degree of distress
experienced by individuals. A coping behaviour helps in students to decrease their
stressful life events. Also the Student perception of high stress levels can leads to
poor academic performance, depression, attrition and serious health problems.
Coping Methods to reduce student stress often include effective time management,
social support, positive reappraisal, and engagement in leisure pursuits .Therefore,
studying student stress and the methods students use to deal with it can have
important implications for higher education administrators. Although students cannot
avoid these stressors, their ability to adjust to demands and cope with these
stressors are important in achieving success in the college academic and social
environments. Zong.J.G. and colleague (2010) studied coping and depressive
symptoms in college students, they found that the deppresive symptoms were
significantly associated with greater number of life events. Also they did not find
gender difference in them.
Coping has been viewed as a stabilizing factor that may assist individuals in
maintaining psychosocial adaptation during stressful events. The process of coping
is a very complex response that occurs when an individual attempts to remove stress
or a perceived threat from the environment. Thus, the actual reaction to an
environmental event may be as important as the event itself.
Coping responses can be described as positive or negative and as reactive
(i.e. reacting to an individual's own thoughts and feelings) or active (dealing with
actual stressful situations or events). Active or reactive coping responses can be
positive or negative, depending on the situation and the content of the response.
Studies have found that people’s appraisal of the availability of social support
is more closely related to how well they deal with stressful life events than the actual
amount of support they receive or the size of their social network. Support from
friends, family members and others who care from students goes a long way helping
them to get by in times of trouble. Even the perception of social support can be help
people cope with stress. Zong. J.G. and others (2010) studied coping and
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depression symptoms in the Chinese college students, they found that the
depressive symptoms were significantly associate with greater number of life events.
Young people who are less adapt at general and using very less amount of coping
experienced more adjustment problems. Being able to effective cope with stress can
be the first steps to preventing psychological distress and development of serious
illness.
Table 4.30
The Correlation between life Strains and Coping check list.
(n=480)
Variables Coping check list Significance level
Life strains -0.205 0.01
4.3.3 The Correlation between life Strains and Coping check list.
The table 4.30 revealed that the correlation between Life strains and Coping
check-list is -0.21, which is negative correlation but statistically significance at 0.01
levels. That means, When the students experience more life strains they use less
coping. It can be said that, if students use more coping in their life, then the effects of
strains are very low. There is no doubt that life strains inhibited psychological well-
being. It has negative reflection not only well-being but also on physical and mental
abilities. It distracts their concentration and disturbs their perception.
Students who experiences high level of strain and who cope poorly with this
strain may become irritable, socially withdrawn and emotionally unstable. May be,
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also have difficulty to concentrating and solving problems. Some students under
intense and prolonged stress and strains may start to suffer from extreme anxiety.
The failure of coping efforts may seriously increase a person’s vulnerability on
other levels. Poor coping patterns may lead to other diseases; or the failure of a
group of on which a person depends may seriously interfere with his or her ability to
satisfy basic needs. A study on nursing students indicates that the talking to relatives
and friends and talking to peers were the most common methods of coping with
stress.
The majority of students found better ways to manage or control their stress by
using more helpful outlets, such as walking or talking up a sport. During the last
twenty years disease prevention and health promotion have been found to be related
to the development of healthy life style behaviour and the management of stress.
The course entitled psychology and the management of the stress: theory and
application (personnel and guidance journal) has been set up to a acquaint students
with theory and research related stress management techniques to provide guidance
and information about diet, physical exercise, and other matters of healthy lifestyle to
provide an opportunity for students to learn and practice how to apply stress
management to their present lives.
Most studies indicate that social support holds and impact on stress Valliant
(1974) found a significant and positive co-relation between supportive family
environment and adult psychological adjustment in later life. Social support is a good
way to help the handling stress for it is the number of others that can turn to.
Previous investigations of college students have suggested that depression and
anxiety are commonly reported symptoms of stress. Major studies of postsecondary
students” mental health needs have shown that depression and anxiety are
commonly reported concerns (Bertocci, Hirsh, Sommer & Williams, 1992; Indrisana
& auerbach, 1979; Thompson, Bentz, & liptzin, 1973). Overall, findings suggest that
in comparison to nondepressed college students, depressed students lack many
interpersonal skills, make unrealistic demands on themselves and others, and suffer
from motivational problems that impede their success in college.(Brack, LaCalave &
Wyatt, 1992; Cane & Gotlib, 1985; Vrendenburg et al., 1988); however, individuals
who perceive themselves as ineffective problem solvers do report significantly more
strains
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In general, the degree of emotional distress reported by students suggest that
many students are ill equipped to cope with situations they perceive to be
demanding .Lazarus and folkman (1984) have defined stress as particular person
environment relationship in which people appraise the demands of a situation as
taxing or exceeding coping resources. From this perspective, the key to
understanding stress and coping is individual, perceptions of demands and the
sufficiency of their coping responses to demands.
*******************************
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CHAPTER –V
SUMMARY, CONCLUSIONS, SUGGESTIONS AND LIMITATIONS
5.1 INTRODUCTION.
Every chapter has its own important in research. The report writing is a last and
important aspect of research. It includes every aspect, right from the statements of
problem to the findings of the study. The purpose of the research reports to
communicate the result and discussion with readers. For that this is a required to be
narrated in the form of a brief summary. It is only through this interpretation that the
research can expose relations and process that underline the findings. The present
study is a hypothesis testing study, if hypothesis are tested and upheld several
times, the researcher may arrive at generalization.
5.2 SUMMARY:
In the present research, the attempt has been made to make comparative
study of stressful life events, life strains and coping behaviour between distressed
and non-distressed, male and female students of Arts, Commerce and science
streams.
The problem of the present research study was as under.
“A STUDY OF LIFE EVENTS, LIFE STRAINS AND COPING
BEHAVIOUR AMONG PSYCHOLOGICALLY DISTRESSED AND
NON-DISTRESSED COLLEGE STUDENTS”
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Major objectives of the present research study were as under.
. 1. To examine the Stressful life events, life strains and coping behaviour
In Psychologically distressed and non-distressed College Students.
2. To study the effects of gender on stressful life events, life strains and
Coping behaviour in psychologically distressed and non-distressed
College students.
3. To know if the study streams make any Difference on stressful life
events, life strains and coping behaviour in psychologically distressed
and non-distressed college students.
4. To assess the relation between stressful life events, life strains and
Coping behavior in psychologically distressed and non-distressed
College students.
Major hypothesis of the present research study were as under.
16.There is no significant difference among mean score of stressful life events
with reference to distressed and non-distressed college students.
17.There is no significant difference among mean score of stressful life events
with reference to gender (male-female) of distressed and non-distressed
college students.
18.There is no significant difference among mean score of stressful life events
with reference to study streams (Arts, com., Sc.) of distressed and non-
distressed college students.
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19.There are no interaction effects of distressed and non-distressed groups,
gender and study streams on stressful life events in college students.
20.There is no significant difference among mean score of life strains with
reference to distressed and non-distressed group of college students.
21.There is no significant difference among mean score of life strains with
reference to gender of distressed and non-distressed group of college
students.
22.There is no significant difference among mean score of life strains with
reference to study streams of distressed and non-distressed college students.
23.There are no interaction effects of distressed and non-distressed groups,
gender and study streams on life strains of college students.
24.There is no significant difference among mean score of coping behaviour with
reference to distressed and non-distressed group of the college students.
25.There is no significant difference among mean score of coping-
Behaviour with reference to gender of distressed and non- distressed group
of the college students.
26. There is no significant difference among mean score of coping
behaviour with reference to study streams of distressed and non- distressed
group of the college students.
27.There are no interaction effects of distressed and non-distressed groups,
gender and study streams on coping behaviour of college students.
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28.There is no relations between stressful life events and life strains of
distressed and non-distressed college students.
29.There is no relations between stressful life events and coping behaviour of
distressed and non-distressed college students.
30.There is no relations between life strains and coping behaviour of distressed
and non-distressed college students.
In the study, 2x2x3 factorial design was used. Two groups of students: (1)
Distressed (2) Non-distressed, Gender: (1) Male (2) Female and three type of
study streams: (1) Arts, (2) Commerce (3) Science were taken as independent
variables. Scores of stressful life events, life strains and coping check-list were
taken as dependent variables.
The present research work was conducted on 480 college students. The
purposive sampling techniques were used for the selection of sample. The number
of respondents were kept equal (n=40) in all the cells. The students were selected
from various colleges of Ahmedabad city.
Following tools used in present study.
1. The General Health Questionnaire (GHQ). By Goldberg (1979).
2. Stressful life events inventory (SLE). By Ravthi (1986).
3. Life strains inventory (LS). By Ravthi (1986).
4. The coping check-list (CCL). By Rao (1986).
In the present study, with the help of personal data sheet and based on the
score of General health questionnaire( GHQ), respondents were categorized in to
two group of students, distressed and non-distressed with regards to their gender
(male-female) and study streams (Arts, Commerce and Science). Other three tests
SLE, LS and CCL also administrated with the GHQ. Scoring was done as per
scoring key of each test.
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After the tabulation of scores following statistical techniques were used for
testing the hypothesis, such as analysis of variance (ANOVA), post ANOVA t-test,
Duncan’s Multiple Range Test and Karl Pearson product movement Correlation
method.
The result of ANOVA on stressful life events score indicates that the distressed
students significantly differ as compare to the non-distressed students. The male
students differ as compare to the female students. The students of Arts stream
significantly differ as compare to the students of Commerce and Science stream.
The group of students and gender do not interact with each other on SLE. Gender
and study stream do not interact with each other on SLE. The group of students and
study streams are significantly interact with each other on SLE and lastly, the group
of students, gender and study streams do not interact with each other on SLE.
The result of ANOVA on life strains score indicates that the distressed students
are significantly differ as compare to the non-distressed students. The male
students differ as compare to the female students. The students of Arts stream
significantly differ as compare to the students of Commerce and Science stream.
The group of students and gender significantly interact with each other on LS.
Gender and study streams do not interact with each other on LS. The group of
students and study streams are significantly interact with each other on LS and
lastly, the group of students, gender and study streams do not interact with each
other on LS.
The result of ANOVA on coping check-list score indicates that the distressed
students significantly differ as compare to the non-distressed students. The Male
students do not differ on CCL as compare to the female students. The students of
Science stream significantly differ on CCL as compare to the students of Commerce
and Arts streams. The group of students and gender do not interact with each other
on CCL. Gender and study streams do not interact with each other on CCL. The
group of students and study streams do not interact with each other on CCL and
lastly, the group of students, gender and study streams do not interact with each
other on LS.
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5.3 THE CONCLUSIONS OF THE PRESENT STUDY:
On the basis of the results and discussions following conclusions can
be drawn.
5.3.1 Impact of the group of students, gender and study streams on
Stressful life events.
1. The group of distressed and non distressed college students had a
significant impact on stressful life events.
 Distressed students experience highest amount of life events where as
non distressed students experience lowest amount of life events.
2. The gender had significant impact on life events of the college students.
 Male students experienced more stressful life events than the female
students.
3. The study streams had a significant impact on stressful life events of the
college students.
 Commerce students experienced less amount of Stressful life events than the
arts and science students.
 Arts students experienced highest amounts of Stressful life events than
students of science and commerce.
4. The interaction effect between students, gender and Study streams,
out of four interactions, students and Study streams had significantly
affect on stressful life events of the college students.
 Non-distressed science students experience lowest amounts of life events.
 Distressed arts students experience highest number of life events.
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5.3.2 Impact of the group of students, gender and study streams on
Life strains.
5. The group of distressed and non distressed students had a significant
Impact on life strains.
 Distressed students experience more life strains.
 Non-distressed students experience less amount of life strains.
6. The gender had significant impact on life strains of the college
students.
 Male students experience more life strains.
 Female students experience less amounts of life strains.
7. The study streams had a significant impact on life strains of the
college students.
 Commerce students experience less amounts of life strains.
 Science students experienced highest amounts of life strains
8. The interaction effect between group of students, gender and study
streams, out of four interaction, group of students and gender, group
of students and study streams had significantly affects on life strains
of the college students.
 Distressed male students experience more life strains.
 Non-distressed female students experience fewer life strains.
 Distressed science students experience highest amounts of life- strains.
 Non-distressed commerce students experience less amounts of Life- strains.
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5.3.3 Impact of group of students, gender and study streams on CCL.
9. The group of distressed and non distressed students had found
Significant difference on coping check list of the college students.
 Non-distressed students used more coping compare to the distressed
students.
10. A gender did not found any significant impact on coping check list of
The College the students.
11. The study streams had significant impact on coping check list of
The College the students.
 Arts students used more coping compare to the students of commerce and
science stream.
 Science students used less coping compare to the students of Arts and
Commerce.
12. The interaction effect between students and gender, students and
study streams, gender and study streams and students, gender and
study streams did not found to be significant on coping check list
5.3.4 The Correlation between SLE, LS and CCL.
13. The Stressful life events had found significant positive correlation
with life strains of the college students.
14. The Stressful life events found negative and non-significant
correlation with coping behaviour of the College students.
15. The life strains had found negative, significant correlation with coping
behaviour of the college students.
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5.4 THE IMPLICATIONS OF THE PRESENT STUDY:
The findings of the present study indicates that the students of distressed and
non-distressed were significantly differ on SLE. Distressed students experience
more SLE compare to non-distressed students. Male and female students differ on
SLE. Male experience more SLE then the female. Also the students of Arts,
Commerce and Science stream were significantly differ on SLE. Group of students
and study stream (AxC) significantly interact each other on SLE. Other three
interaction (AxB), (BxC) and (AxBxC) do not interact each other on SLE.
The findings of the present study indicates that the distressed and non-
distressed students differ on LS. Distressed students experience more LS compare
to non-distressed students. Male and female students differ on LS. Male experience
more LS then the female. The students of Arts, Commerce and Science streams
were significantly differ on LS. The group of the students and gender (AxB) were
significantly interact on LS. Also group of students and study stream (AxC)
significantly interact each other on LS. Other two interactions (BxC) and (AxBxC) do
not interact with each other on LS.
The findings of the present study indicate that the distressed and non-
distressed students differ on coping check-list. Non-distressed students used more
coping then the students of the distressed. Male and female students do not differ
on coping check-list. The students of Arts, Commerce and Science stream were
significantly differ on coping check-list. Not a single interaction effect is significant on
coping check-list.
Today’s college students are increasingly diverse : 30% are minorities, 20%
are first generation or foreign born, 50% are female and 44 % of all under graduate
are over the age of 25 (Choy, 2002). According to national survey of counseling
center director of 274 institution, 85% of director reported and increase in sever
psychological problems over last 5 years and 84% of counseling center indicate that
156
the number of students with sever psychological problems was a concern
(Gallagher, Sysko and Zhang, 2001).
College students are more susceptible of encountering involuntary situations of
conflict causing them to experience distressed. They face academic demands,
social involvements, family and daily responsibilities. They do not know how to deal
with meeting the demands of being a college students and for some a full time job
or having a family can create lots of pressure, stress or distress. Guidance should be
provide to such students to enable them to adjust with the situations which they
cannot change.
In the college students there are lots of life changing decisions they have to make
and challenges they face daily. At times it seems impossible to find balance
between college and friends, family and part-time jobs and relationship: these can be
referred to social stress. The Students affair minister reported that they were
spending more time dealing with troubled students and had seen marked increases
in the mental health problem in college campus.
In general students are coming to college overwhelmed and more damaged then
those of previous year (Levine and Cureton, 1998). Many students lead hyper
enriched lives with their cell phone, computers, activity classes, sports travel and
more (Kaneser, 2004) all theses is too much to handle some students. Brackney and
Karabenick (1995) found that high level of psychological distressed among college
students were significantly related to academic performance. Students with high
level of psychological distressed were characterized by high test anxiety, lower
academic self efficacy and less effective time management. Such students need to
be given guidance to emerge successful out of this crisis by perceiving their self
more accurately with all its assets and liabilities and identification of this self with the
more achievable goals.
Psychological distress can have a major impact on student’s mental and physical
health, so It is very important to for them, to learn how to cope with stress. The key
of reducing distress provides students with feeling of control over their education,
information about what to expect and feedback regarding what can be done to
improve their performance.
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 self improvement first, and effectively participate in various social
practice : in practice transform and improve themselves, the joy
of learning and living life maintain confidence and optimistic
attitude and the correct treatment of emotional problem
 Counseling in the time to clear the psychological problems
through the counselor to help the students establish a positive
attitude towards life and learn to active coping style.
 Parents should update the concept. They foster children’s sense
of family responsibility. Attention to children mental abilities and
to help them in career planning.
 Good teaching cannot be overestimated as a key to preventing
and minimizing distress among college students.
 Take time to play. The best way of coping with distress is to
engage yourself in your favourite activities. Go out and socialize
with friends. Do any kind of physical exercise that will keep your
mind occupied.
 Yoga and aerobic exercise are very good method of coping with
distress
Students who find it difficult to deal with stress can develop more severe reaction;
This is particularly if there is extra stress. It is important to deal with minor stresses
before they become major. Do something about your minor worries and ask for help.
Develop groups and peer network and find people who can be sounding boards for
ideas.
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Finally, to improve the quality of life and mental health of the students, it will be
meaningful to organize forum at the college level to discuss problematic areas
encountered by them, measures to deal effectively and a positive attitude towards
life in general. Active involvement of parents in the open forum will help to built good
interpersonal relations and value formation in the college students.
5.5. THE LIMITATIONS OF THE PRESENT STUDY.
It is rightly remarked that in research, the research not only describe his/her
successes but also mentions his/her failures. The drawbacks, loops, holes, failures
and limitations should be paid attention. No research endeavor is perfect in all
aspects. Every Research has its limitations. In the present study in spite of careful
attention certain limitations were found. The limitations are as under.
1. The sample was selected only from colleges of Ahmedabad city.
2. Sample size of each group was very small (n=40) so that findings of study
cannot be generalized on large population.
3. In the present study only third year English knowing students were selected.
4. Type of family, religions, cast residence etc was not controlled in present
study.
5. Only total numbers of life events and strains were counted in the inventory.
6. Only total amounts of coping strategies used by students were counted.
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5.6 THE SUGGESTIONS FOR THE FUTURE STUDY.
Gudde and Hutt believe that suggestions for future research should not be
treated as more formality. Suggestions made by the researcher spared his/her span
of research. Through suggestions the investigators indicates his/her limitation faced
during study, so that future investigators may be able overcome these limitations.
The present investigation has certain limitations. The future researchers should
try to avoid these limitations.
1. Reliable and valid information can be obtained through selecting the
largest sample from population.
2. A comparative study between fresher and final year students on
stress and health can be undertaken.
3. A comparative study between rural and urban area students can be
taken.
4. A comparative study can be carried out between Gujarati and
English medium students.
5. The students of other professional course should be include in this
study.
6. More demographic variables can be included such as religion, cast,
socio-economic conditions and residence of the college students
could be a challenging area of research.
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7. A comparative study can be carried out between different areas of
life events and life strains.
8. Different coping strategies should be used separately.
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Personal Data-Sheet
Name :
Age :
Gender : Male/Female
Name of College :
Tyoe of Faculty : Arts / Commerce / Science
Year of Study : F.Y. / S.Y. / T.Y.
City :
[GHQ]
Please read this carefully:
We should like to know if you have had any medical complain and how you health has
been in general, over the past few weeks. Please answer all the question on the following
[ages simply by underlining the answer which you think most nearly applies to you.
Remember that we want to know about present and recent complaints, not those that you
had in the past.
It is important that you try to answer all the question.
Thank you very much for your cooperation.
*Have you recently
A1 Been feeling perfectly well and
In good health?
Better than
usual
Same as usual Worse than
usual
Much worse
than usual
A2 Been feeling in need of a good
tonic?
Not at all No more than
usual
Rather more
than usual
Much more
than usual
A3 Been feeling run down and out
of sorts?
Not at all No more than
usual
Rather more
than usual
Much more
than usual
A4 Felt that you are ill? Not at all No more than
usual
Rather more
than usual
Much more
than usual
A5 Been getting pain in your
head?
Not at all No more than
usual
Rather more
than usual
Much more
than usual
A6 Been getting feeling of
tightness or pressure in your
head?
Not at all No more than
usual
Rather more
than usual
Much more
than usual
A7 Been having hot or cold spells? Not at all No more than
usual
Rather more
than usual
Much more
than usual
B1 Lost much sleep over worry? Not at all No more than
usual
Rather more
than usual
Much more
than usual
B2 Had difficulty in staying sleep
once you are off?
Not at all No more than
usual
Rather more
than usual
Much more
than usual
B3 Felt constantly under strain? Not at all No more than
usual
Rather more
than usual
Much more
than usual
B4 Been getting edgy and bad-
tempered?
Not at all No more than
usual
Rather more
than usual
Much more
than usual
B5 Been getting scared or panicky
for no good reason?
Not at all No more than
usual
Rather more
than usual
Much more
than usual
B6 Found everything getting on
top of you?
Not at all No more than
usual
Rather more
than usual
Much more
than usual
B7 Been feeling nervous and
strung up all the time?
Not at all No more than
usual
Rather more
than usual
Much more
than usual
C1 Been managing to keep
yourself busy and occupied
More so
than usual
Same as usual Rather less
than usual
Much less
than usual
C2 Been taking longer over the
things you do?
Quicker
than usual
Same as usual Longer than
usual
Much
longer than
usual
C3 Felt on the whole you were
doing things well?
Better than
usual
About same
as usual
Less than
usual
Much less
than usual
C4 Been Satisfied with the way
you’ve carried out your task?
More
satisfied
About Same
as usual
Less than
usual
Much less
than usual
C5 Felt that you are playing a
useful part in things?
More so
than usual
Same as usual Less than
usual
Much less
than usual
C6 Felt capable of making
decisions about things?
More so
than usual
Same as usual Less than
usual
Much less
than usual
C7 Been able to enjoy your day to
day activities?
More so
than usual
Same as usual Less than
usual
Much less
than usual
D1 Been thinking of yourself as a
worthless person?
Not at all No more than
usual
Rather more
than usual
Much more
than usual
D2 Felt than life is entirely
hopeless?
Not at all No more than
usual
Rather more
than usual
Much more
than usual
D3 Felt that life is not worth living? Not at all No more than
usual
Rather more
than usual
Much more
than usual
D4 Though of the possibility that
you might make away with
yourself?
Definitely
Not
I don’t think
so
Has crossed
my mind
Definitely
have
D5 Found at times you couldn’t do
anything because your nerves
were too bad?
Not at all No more than
usual
Rather more
than usual
Much more
than usual
D6 Found yourself wishing you
were dead and away from it
all?
Not at all No more than
usual
Rather more
than usual
Much more
than usual
D7 Found that the idea of taking
you own life kept coming into
your mind?
Definitely
Not
I don’t think
so
Has crossed
my mind
Definitely
has
A B C D Total
[SLEI]
Here is a list of the event that a college student may experience in his/her life span.
Carefully go over items and indicate which of the events you have experience in the past.
If you have experienced the event, please indicate with tick mark in the first column.
Enter the month and the year in which it is occurred in the next column. If you have not
experienced the events, put cross mark and go to the next item. Other column of
information is not require.
please put down any other events not mentioned in the list, which you have experienced
in the last one year, under the heading of ’ANY OTHER’ at the end of the list. Please do not
leave any item unanswered.
Sr.
No
A
Events Expe
rienc
ed
Onset Desirability Control Dis
tre
ss
Yes /
No
Month /
Year
Posi
tive
Neu
tral
Neg
ativ
e
Within
contr
ol
Beyond
control
1,2,
3,4,
5
1 Failed in examination.
2 Appeared for examination.
3 Did not take examination.
4 Change in the medium of
instruction.
5 Change the college.
6 Change the teacher.
7 Lost in college election.
8 Won in college election.
9 Lost in any competition.
10 Won in any competition.
B
11
Went out on first date.
12 Began serious relationship /
got engaged.
13 Broke serious relationship /
engagement.
14 Separated, not due to
argument from boyfriend/
girlfriend / spouse.
15 Separated due to argument
from boyfriend/ girlfriend /
spouse.
16 Break in friendship.
Sr.
No
A
Events Expe
rienc
ed
Onset Desirability Control Dis
tre
ss
Yes /
No
Month /
Year
Posi
tive
Neu
tral
Neg
ativ
e
Within
contr
ol
Beyond
control
1,2,
3,4,
5
17 Got married (arranged).
C
18
Got married (on choice
without parent’s approval.
19 Got married (on choice with
parent’s approval).
20 Had first sexual experience.
21 Got pregnant.
22 Medical termination of
pregnancy.
23 Family member leaves
home.
24 New member arrives in
house hold.
25 Changed house.
26 Family structure changed.
(from joint to neuclear or
vice versa)
27 Parents separated.
28 Parents reunited after
separation.
29 Parents legally divorced.
30 Parent remarriage.
31 Mother started working.
32 Mother stopped working.
33 Father unemployed.
D
34
Lost significant amount of
money.
35 Lost important personal
belonging
36 Theft of money/ personal
belonging.
37 Broke of damage of
expensive article.
38 Barrowed money from
friends.
39 Parents had significance
financial loss.
E
40
Minor physical illness
requiring consultation / few
days off from college.
41 Major physical illness
requiring hospitalization.
Sr.
No
A
Events Expe
rienc
ed
Onset Desirability Control Dis
tre
ss
Yes /
No
Month /
Year
Posi
tive
Neu
tral
Neg
ativ
e
Within
contr
ol
Beyond
control
1,2,
3,4,
5
42 Major surgical operation.
43 Minor surgical operation.
44 Injury due to accident, etc.
45 Illness in close family
member.
46 Illness in friend.
F
47
Death of parent. (mother /
father)
48 Death of brother / sister.
49 Death of relative.
50 Death of close friend.
51 Death of pet.
G
52
Started smoking for the first
time.
53 Started taking drugs for the
first time
54 Took alcohol for the first
time.
55 Physically assaulted.
56 Suspended from college.
Any other.
[LS]
Here is a list of some of problems that college students may experience. You have to go
through the items and indicate whether you have the problem at present or not. Circle
‘YES’ if you have the problem and ‘NO’ if you don’t experience the problems. If ‘YES’
please enter the duration (how long in year/ month) of the problem.
If you experience problems that are not mentioned in the list please enter them at the end
of the list under the heading ‘Any other’. Distress level is not require.
Please do not omit any item.
Sr.
No
Area Experience Duration
Yrs/
Month
Distress
0/1/2/3/
4
Family Yes No
1 Quarrels/ arguments between parents. Yes No
2 Parents with alcohol abuse. (drinking too
much alcohol).
Yes No
3 Parents showing no concern (e.g. with
regards to studies / marriage).
Yes No
4 Parents too strict. Yes No
5 Parental pressure to discontinue studies / to
get married/ any other.
Yes No
6 Parents showing preference for male
children.
Yes No
7 Parents expecting too much from you. Yes No
8 Differences of opinion/ conflicts with
parents.
Yes No
9 Quarrels with brothers and / or sisters. Yes No
Education Yes No
10 Not getting into the college of choice. Yes No
11 Not getting the subject of choice. Yes No
12 Studies being difficult-for example too many
subjects/ difficulty in understanding the
lectures.
Yes No
13 Lectures being uninteresting. Yes No
14 Lack of adequate facilities in college-Example
Library/ laboratory/ extracurricular activities.
Yes No
15 Staff members being indifferent/ prejudiced. Yes No
16 Conflict with the college authorities. Yes No
Personal Experience
Yes / No
Duration
Yrs/
Month
Distress
0/1/2/3/
4
17 Financial problem E.g. not enough pocket
money for leisure activities, entertainment,
cloths etc.
Yes No
18 Having to do house hold work. Yes No
19 Concern about personal appearance because
of complexion/ height/ weight/ pimples.
Yes No
20 Menstrual of other health problems. Yes No
21 Discrimination or segregation on the basis of
caste/ social/ economic status.
Yes No
22 Difficulty in making friends with/ or not
having friends of opposite sex.
Yes No
23 Lack of independence in making decisions. Yes No
24 Repeated refusals in marriage proposals. Yes No
Any other. Yes No
[CCL]
The purpose of this check list is to find out how people deal with or handle different
situation that they have to face. This list provides some of the commonly used methods of
handling stress and reducing distress. Read each items in this list carefully. Circle ‘YES’ to
indicate that you use the method. If you do not use that method, then circle ‘NO’. If there
are any particular methods of things that you do in the time of stress that are not included
in the list, kindly write them in the space provided at the end.
1 You go over the problem again and again in your mind, to try and
understand it.
Yes No
2 Accept it, since nothing can be done.
3 Talk to some family members who can do something concrete about the
problem.
4 Try to avoid or forget the stress by taking a vacation.
5 Compare yourself with others and feel that you are better off.
6 Wish that you could change with has happened.
7 Seek reassurance and emotional support from family members.
8 Try to feel yourself better by taking drugs (mood elevating).
9 Visit places of worship or go on a pilgrimage.
10 Go shopping.
1 Engage in vigorous physical exercise, games etc.
12 Anticipate probable outcomes and mentally rehearse them.
13 Console yourself that things are not all that bad and could be worse.
14 Try your luck as games of chance (races, lotteries, cards etc)
15 Seek reassurance and support from friends.
16 Go to quite favorite spot to think things over.
17 Try to make yourself better having a drink or alcohol.
18 Accept the next best thing to what you wanted.
19 Think about fantastic or unreal things to feel better.
20 Try to look on the bright side of the things.
21 Attend bhajan groups.
22 Go for long walk.
23 Blame your fate; sometimes you just have bad luck.
24 Make yourself better by smoking.
25 Wear a lucky, charm or amulet.
26 Talk to a friend who can do something about the problem.
27 Pray to God.
28 Make light of the situation, refuse to get too serious about it.
29 Listen to music for comfort.
30 Come with a couple of different situation to the problem.
31 Try to forget about the all thing.
32 Avoid being with people; seek complete isolation.
33 Consult faith healer.
34 Swallow analgesic or minor tranquilizers, not on medical advice.
35 Refuse to believe that it happened.
36 Attend religious/ philosophical discourses or talks.
37 Start yoga/ meditation; practice yoga/ meditation.
38 Hope a miracle will happen.
39 Consult an astrologer.
40 Help others in trouble of distress (social service).
41 Feel that time will remedy things; the only thing to do is waiting.
42 Write letters to significant others.
43 Prepare yourself to the worst to come.
44 Pace up and down thinking about the problem.
45 Turn to work or studies to take your mind off things.
46 Seek sexual comfort.
47 Feel that what has happened is for your good.
48 Spend time in the company of children.
49 View the future of hopeless.
50 Write shot stories, poetry etc.
51 Blame yourself.
52 You know what has to be done, so you double your efforts and try harder to
make things work.
53 Analyze the problem solve it bit by bit.
54 Make a plan of action and follow it.
55 Read popular guide books for answer to your problems.
56 Draw on your past experiences similar situations.
57 Take up or involve in a hobby-music, art, gardening etc.
58 Sleep more than usual to avoid the problem.
59 Read novels, magazine etc. much more than usual.
60 Try to feel better by eating, nibbling, chewing gum.
61 Keep your feelings to yourself.
62 Make special offering or perform special poojas.
63 Become a member of a group, club, and organization or if already attend to
group activities.
64 See more movies than usual.
65 Seek professional help and do as they recommend.
66 Read books on philosophy or religion.
67 Compare yourself with others and feel that you are worse off.
68 Feel that other people are responsible for what has happened.
69 Take a big chance or do something very risky.
70 Write a question-answer, columns in various magazines.
71 Keep a diary (write in a dairy).
72 Cry and feel better.
73 Discuss it with your teacher.
74 Express your anger on the first person you meet.
75 Hope that the future will be better.
76 Take to or seek help from someone who has experienced similar.
77 Any other.
